
 

THE IMPLEMENTATION OF COMMUNICATIVE LANGUAGE 

TEACHING ( CLT ) IN TEACHING SPEAKING 

( A case study at MTSs Timbang Langsa)  

 

SKRIPSI 

 

By  

 

SRI WAHYUNI 

1042016022 

 

Degree (S1) 

 

Study Program : English Department 

Tarbiyah and Teacher 

Training Faculty 

 

 

 

 

 

 

THE MINISTRY OF RELIGIOUS AFFAIRS 

STATE INSTITUTE OF ISLAMIC STUDIES LANGSA 

2021 M / 1442 H  



Rita hriza, MS
NIP. 19840117 2011012 008

Supervisor II

Nina Afrid d M. Pd.
NIP. 19845011 2 1012015

Approved By

English Education Department

Sri Wahyuni
1042016022

By:

Requirements for the Degree of Sarjana Pendidikan ( S.Pd ) of English Education

State Institure for Islamic Studies Langsa as a Partial Fulfillment of the

Submitted to The Tarbiyah and Teachers Training Faculty

Langsa)

TEACHING IN TEACHING SPEAKING (A Case Study at MtsS Timbang

THE IMPLEMENTATION OF COMMUNICATIVE LANGUAGE

STATEMENT OF APROVAL



11

Certified By :
nd Teachers Training Faculty State Institute for

4~-?

Zahratul Idami, M. Pd
NTnN ?O? 1OhR90 1

Examiners II,

Secretary,

Boards of Examiners

03 Dzulhijjah 1442H

13 Juli 2021M

Has been defended in SidangMunaqasyah by the board of Examiners and

has been accepted as a Partial Fulfillment of Requirements for Sarjana

Pendidikan (S.Pd) in English Department of Tarbiyah and Teachers

Training Faculty on :

Sri Wahyuni
1042016022

By:

I

STATEMENT OF CERTIFICATION

THE IMPLEMENTATION OF COMMUNICATIVE LANGUAGE

TEACHING IN TEACHING SPEAKING (A Case Study at MtsS Timbang

Langsa)



iii

Langsa, 25 Juni 2021
~ ang Membuat Pernyataan

tersebut.

jiplakan, maka saya bersedia menerima segala sanksi yang diberikan atas perbuatan saya

Apabila dikemudian hari terbukti atau dapat dibuktikan bahwa skripsi ini hasil

gelar sarjana pendidikan meruapakan hasil karya sendiri.

TEACHING SPEAKING ( A Case Study at MTSs Timbang Lngsa ) untuk memperoleh

IMPLEMENTATION OF COMMUNICATIVE LANGUAGE TEACHING ( CLT ) IN

Menyatakan dengan sebenamya bahwa skripsi yang ditulis dengan judul " THE

: FTIK / Pendidikan Bahasa InggrisFakultas / Prow

: 1042016022NIM

: SRI WAI-IYUNINama

PERNYATAAN KEASLIAt~ TULISAN



iv 

ACKNOWLEDGEMENT 

 

The writer wants to express her high gratitude to Allah SWT for giving health 

and opportunity for her so she can finish her thesis. Shalawat and salam are presented 

to the last Prophet Muhammad SAW who has brought us from the darkness age to the 

brightness age of knowledge. The writer also wants to extend her gratitude to people 

as follow :  

1. The writer's beloved parents, Mr. Hendra Sukarmen and Mrs. Sumiati, 

who always supports the writer and prays for the author to succeed in 

achieving the desired goals. Parents who always accompany and 

provide support morally and materially. 

2. The writer's oldest sister, Mrs. Sri Kumala Dewi and also Mr. Dalvian, 

who has always provided enthusiasm as well as support and advice, 

has kept the writer from giving up. As well as the writer's younger 

sister Mrs. Sri Widya Ningsih, who gave a lot of support and comfort 

to the author when the writer felt desperate. 

3. The Dean Of Tarbiyah and Teacher Training Faculty of IAIN Langsa. 

4. Mrs. Nina Afrida,S.Pd,M.Pd. as the Head of English Education 

Department and also as the first supervisor of the writer, who has been 

patient in providing guidance and direction to the author so that he is 

able to write this thesis well. 

5. Mrs. Rita Mahriza,MS, As the second supervisor of the writer and also 

as an academic supervisor who has provided a lot of input and advice 

so that the author does not lose her enthusiasm in completing this 

thesis. A figure who helps writers a lot during lectures.  



v 

6. The Writer’s Friends In English Education Department Especially 

Anita and Ainun Mardiah who always support the writer. 

7. The entire large family of writers, from grandparents, aunts and uncles 

who cannot be mentioned one by one, who have been praying for the 

writer and supporting the writer. 

8. The entire extended family of the Geuchik Office of Gampong Alue 

Dua Bakaran Batee, who have always encouraged and accompanied 

the writer while writing this thesis. 

9. Writer’s friends who of course cannot be mentioned one by one who 

have provided a lot of support to the writer. 

 

Finnally, the writer realizes that this thesis needs improvement. 

Therefore, the writers needs valuable criticism from the readers. The 

writer has a great expectation that this thesis will gave benefit and can 

be useful for readers.  

 

Langsa, 25
th 

January 2021 

 

The Writer 



vi 
 

TABLE OF CONTENTS 

                                                                                                                         Pages 

STATEMENT APPROVAL  . .............................................................................. i 

STATEMENT OF CERTIFICATION . .............................................................. ii 

ORIGINAL LITERACY WORK DECLRATION  . ......................................... iii 

ACKNOWLEDGEMENT . ................................................................................... iv 

TABLE OF CONTENT . ....................................................................................... vi 

LIST OF APPENDIX . ........................................................................................... viii 

ABSTRACT . .......................................................................................................... ix 

CHAPTER I. INTRODUCTION ………………………….………………. 1 

A. The Background of the Study ……………………………………………. 1 

B. The Purpose of the Study …………………………………………........... 7 

C. The Significance of the Study ………………………………………….…… 8 

D. The Scope of the Study ……………………………………………...........  8 

CHAPTER II. REVIEW OF RELATED LITERATURE ………...……...     9 

A. Previous Study …………………………………………………... 9 

B. Theoritical Framework …………………………………………………........ 11 

a. Communicative Language Teaching … ...................................................... 11 

1. Definition of Communicative Language Teaching . ............................. 11 

2. Teaching Procedure of Communicative Language Teaching .............. 15 

3. Features of Communicative Language Teaching ................................. 17 

4. Teacher’s and Student’s Role in CLT .. ................................................ 19 

5. The Strength of Communicative Language Teaching . ........................  22 

b. Speaking  ...................................................................................................... 23 

1. Defenition of Speaking  ......................................................................... 23 

2. Purpose of Mastering Speaking Skill .................................................... 25 

3.   Problem in Mastering Speaking Skill  ................................................... 26 

c. The Technique of Teaching Speaking Skill Related with Communicative 

Language Teaching  …………………………………………………… 27 

CHAPTER III. RESEARCH METHODE …………………...……. 32 

A. Research Design …………………………………………………....……... 32 

B. Research Setting  ………………………………….………………………. 33 

C. The Procedure of Collecting Data  ……………………………..…………… 34 



vii 

D. The Procedure of Data Analysis  …………………………....………………. 37 

 

CHAPTER IV. RESEARCH FINDING AND DISCUSSION . ........................ 39 

A. The Research Finding ........................................................................................ 39 

B. Analysis and Discussion Finding  ...................................................................... 58 

CHAPTER V. CONCLUSIONS AND SUGGESTIONS .................................. 62 

A. Conclusions . ...................................................................................................... 62 

B. Suggestions . ....................................................................................................... 63  

REFERENCES. ...................................................................................................... 65 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



viii 

LIST OF APPENDIXES 

 

Appendixes 1   The Instrument Of Research  

Appendixes 2  SK Pembimbing 

Appendixes 3  SK Penelitian  

Appendixes 4  Surat Keterangan Telah Melakukan Penelitian  

Appendixes 5   Sertifikat TOEFL 

Appendixes 6   Curriculum Vitae 

Appendixes 7  Documentation 

 



ix 

ABSTARCT 

 

Wahyuni, Sri. 2021. The Implementation of Communicative Language 

Teaching clt) in Teaching Speaking (A Case Study at MtsS 

Timbang Langsa). Skripsi. English Department, Tarbiyah and 

Teacher Training Faculty, State Institute for Islamic Studies, 

Langsa.  

 

Supervisor(1), Nina Afrida,(2) Rita Mahriza 

 

The Objectives of this research is to find out how the Communicative 

Language Teaching (CLT) process is carried out in the classroom at MtsS 

Timbang Langsa. This research is defined as a qualitative approach. The 

subjects of this study were the eighth grade students at MTsS Timbang 

Langsa, totaling 20 students. The data collection was carried out using two 

instruments, namely observation and interviews. Based on the results of the 

analysis and discussion, the researcher concluded that the CLT application 

applied by the teacher in the classroom was in accordance with the CLT 

characteristics proposed by Brown. The teacher applies each of these 

characteristics well to students during the teaching and learning process. 

During the teaching and learning process the teacher encountered several 

problems when implementing CLT in the classroom including: lack of 

student participation during the learning process caused by students' weak 

knowledge of English and also lack of student motivation to speak. In this 

case the teacher has several ways to deal with existing problems when 

implementing CLT in the classroom such as: preparing the class well before 

the teaching and learning process such as preparing learning strategies that 

attract students' attention such as forming discussion groups to provide 

opportunities for students to express their opinions. The teacher also provides 

a lot of motivation for students to want to improve their abilities. 

 

Keywords : Communicative Language Teaching, Speaking. 
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CHAPTER  iI 

INTRODUCTION 

A. Background  iof  iStudy 

Basically  icommunication  iis  ia  iprocess  iwhere  iin  iindividual,  ia  

igroup,  imeeting,  iand  icommunity  iuse  iinformation  ito  iinteract  iwith  ithe  

iearth  ior  iother  ipeople.  icommunication  iis  igenerally  idone  iverbally  

ithrough  ia  iconversation  ior  idiscussion  ithat  iis  iperceived  iby  ithe  itwo  

iplayers.  icommunication  ithinking  iis  isomeone  itrying  ito  iprovide  

iunderstanding  iand  idata  iby  iconveying  imessages  ito  iothers.  iSpeaking  iis  

ione  iway  ithat  ishould  ibe  idone  ito  icommunicate  isocially.  iSpeaking  ias  

iaction  ias  ithe  icapacity  ito  icommunicate  iin  ia  istate,  ior  imovement  ito  

ireport  iactions  ior  icircumstances  iwith  iappropriate  iwords  ior  ithe  

icapacity  ito  ijoke  ior  ito  icommunicate  ifluently  iarranged  ithoughts.  

iTarigan  iArgues  ithat  ispeaking  iis  ia  ilanguage  iability  ithat  iresults  ifrom  

ilistening  iskills,  iat  ithat  itime  ithe  iability  ito  ispeak  igrows  iand  idevelops  

iin  ievery  ihuman  ibeing.
1
  iThis  iimplies  ispeaking  ias  ia  imethod/means  iof  

icommunication  iwhich  igreatly  iaffects  ia  isingle  ilife.  iTalking  iis  ione  iof  

ithe  imost  iuseful  italents.  iit  iis  ialso  iinseparable  ifrom  ihearing.  iWhen  

ispeaking,  isomeone  iproduces  itext  iand  ithat  iis  idefinitely  iimportant.  iIn  

icommunication  iideas,  iwe  iwill  ifind  ithe  iSpeaker,  iListener,  imessage, ior  

iinterest  icontained  ibehind  ithe  idiscussion  iand  ihence  ithe  ifeedback.  i 

                                                          
1
  Tarigan, Berbicara: Sebagai  Suatu Keterampilan Berbahasa. 

Bandung:Angkasa.2008),p.3-4 
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Regardless  iof  ithe  iconditions  iof  ischool  ior  iwork,  i  ispeaking  iis  

ione  iof  ithe  iabilities  ithat  iwe  imust  imaster  ibecause  iit  ican  ihelp  ius  iin  

icommunication. 

In  ischool,  ifor  iexample,  iwe  ican  isee  ithe  iachievement  iof  

ilanguage  iobtained  ifrom  istudents'  ispeaking  iability.  iHowever,  imany  

istudents  ihave  idifficulty  ifinding  iways  ito  icommunicate  iin  iunfamiliar  

idialects,  ione  iof  iwhich  iis  iEnglish.  iThere  iare  imany  ireasons  iwhy  ithey  

iexperience  ispeaking  iproblems,  iincluding:  ilack  iof  iconfidence,  ilack  iof  

ivocabulary,  ilack  iof  iideas  ito  iexpress  ithemselves  iand  iinefficient  

ilearning  itechniques  iand  imethods  iso  istudents  iare  iunable  ito  iclarify  

ithoughts  icomprehensively.  iStudents  iat  iMTSs  iTimbang  iLangsa  ifeel  ithe  

isame  iway.  iA  ilarge  inumber  iof  ithem  ihave  iproblems  ispeaking  iand  

icommunicating  ithoughts. 

Mastering  ispeaking  iskills  iis  ione  iof  ithe  iimportant  ithings  iin  

ilearning  ia  isecond  ilanguage  iand  ithis  isuccess  ican  ibe  imeasured  iby  

ihow  ia  iperson  ican  ito  iimplement  iconversations  iusing  ithat  ilanguage  iin  

ieveryday  ilife.
2
  iAs  isomeone  iwho  ilearns  iEnglish  ieffectively,  istudents  

iare  irequired  ito  ihave  ithe  iability  ito  ishare  iwell  iin  itheir  ilives.  iThese  

istudents  iare  iexpected  ito  iwork  itogether  iverbally  iusing  iEnglish.  iMost  

iEnglish  iteachers  irarely  iuse  imedia  ias  ia  isupport  iin  ithe  iteaching  iand  

ilearning  iprocess.  iThe  ireason  iis  ithe  idifficulty  iin  ifinding  ior  idesigning  

                                                          
2
 David Nunan, Second Language Teaching and Learning  ( Canada : Heinle & Heinle 

Publisher,  1999, ),p.39 
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ieffective  imedia  ias  iteaching  imaterials.  iTherefore  imany  iof  ithe  iteachers  

iuse  imore  ibooks  ior  istudent  iworksheets  ias  ilearning  imaterial.
3
 

Based  ion  ithe  ipreliminary  iresearch,  iThe  iwriter  ifound  iseveral  

ifacts  ifrom  ithe  istudents  isuch  ias  imany  iof  ithe  istudents  iare  istill  iweak  

iin  iEnglish,  ifor  iexample  iwhen  ithe  iwriter  ispeaks  iand  iasks  ifor  itheir  

iresponse  ior  iopinion,  ithey  ijust  ikeep  iquiet.  iThis  ialso  ihappens  iwhen  

ithe  iwriter  igreets  ithem  ibefore  ithe  ilesson  istarts,  ithe  istudents  iare  ijust  

isilent  iand  icannot  irespond  ito  ithe  iwriter.  iEven  ithough  ithe  imaterial  

ifor  igreeting  ishould  ihave  ibeen  imastered  iin  igrade  iseven.  iThe  iwriter  

ifound  ithat  imany  iof  ithe  istudents  iwere  iafraid  iwhen  iasked  ito  ispeak  

ibecause  ithey  iwere  iafraid  iof  imaking  imistakes  iin  igrammar.  iAnd  

imany  iof  ithe  istudents  iare  inot  iconfident  iwhen  iasked  ito  ispeak  iin  

iEnglish  iin  ifront  iof  ithe  iclass. 

Most  iof  ithem  iwere  iafraid  iof  ithe  ianalysis  ithat  iappeared  iduring  

itheir  iappearance.  iTherefore,  ithey  ioften  istay  iaway  ifrom  ipracticing  ithis  

iway.  iIn  ifact,  ithe  itendency  ito  iteach  iand  iadapt  ialso  iinfluences  

ipractice  iin  ithis  iway.  iThe  ilack  iof  ipossibility  ifor  ithem  ito  icreate  

ispeaking  iskills  ibecause  ieducators  iusually  ilike  ito  iuse  iLKS  i(Student  

iWorksheets)  ias  ia  irule  iin  iclass.  iLKS  ican  ibe  icategorized  ias  ia  ikind  

iof  istudent  iworksheet  ias  ia  iguide  ifor  istudents  ito  icomplete  isome  

iexercises.  iLKS  iconsists  iof  ia  ibrief  iclarification,  ithe  imotivation  ibehind  

                                                          
3
 Munawar, “ English Education Jurnal”. Improving Speaking skills through the learning 

community technique.Vol. 6 No. 4, 2015, p. 485. 

 
 



4 
 

 
 

ithe  imovement,  ipreparation  iand  ifinal  iassessment  ifor  ieach  icompetency.  

iUnfortunately,  ithe  iuse  iof  iworksheets  iin  iEnglish  iclasses  iin  igeneral  

iwill  iindicate  ithat  istudents  ionly  ihave  iexercises  ithat  iinclude  ireading  

iand  iwriting.  iThere  iis  inot  imuch  ipreparation  ienough  ifor  istudents  ito  

ibuild  itheir  iverbal  iskills  iso  ithey  ibecome  iunfamiliar  iand  ithey  istart  ito  

ibecome  iunmotivated. 

In  ithis  icase,  inot  ionly  istudents  iare  irequired  ito  iimprove  itheir  

iability  iin  ispeaking  iEnglish.  iBut  ialso  ithe  iteachers  ishould  ibegin  ito  

iinnovate  iin  ithe  iteaching  iand  ilearning  iprocess.  iTeachers  ishould  ithink  

iof  imethods  ior  iprovide  imedia  ithat  ican  ibe  iused  ito  iimprove  istudents'  

iEnglish  iskills,  iespecially  iin  ispeaking.  iBasically,  ithe  iteacher  imust  

iprovide  imany  iopportunities  ifor  istudents  ito  iinteract  iwith  ieach  iother  

iwith  itheir  ifriends  iin  iclass.  iStudents  imust  ialways  ibe  iinvolved  iin  

ievery  icommunicative  iclass  iactivity,  isuch  ias  iquestion  iand  ianswer  iwith  

ithe  iteacher,  ior  iexchange  iideas  iwith  iclassmates.  iInteraction  iis  ia  ivery  

iimportant  iaspect  iin  ithe  ilearning  iprocess,  iespecially  iforeign  ilanguage  

ilearning.  iThis  irequires  iteachers  ito  ibe  iable  ito  icreate  ia  icommunicative  

iand  ienjoyable  ilearning  ienvironment  iso  ithat  istudents  ibecome  imore  

iconfident  iand  iparticipate  iactively  iin  iinteractions  iwith  itheir  iclassmates.  

iIf  istudents  irarely  iengage  iin  icommunicative  iactivities  iin  iclass,  ithey  

iwill  inot  ihave  ithe  iability  ito  iuse  ilanguage.  iWhile,  ione  iof  ithe  imain  

igoals  iof  ilanguage  ilearning  iis  ito  ibe  iable  ito  iuse  ior  ibe  iable  ito  

ispeak  iusing  ithe  ilanguage  iitself. 
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In  ia  ifact,  ia  ispeaking  iclass  ican  ibe  ia  ifun  iand  icomfortable  

iclass  ifor  iall  istudents.  iTeachers  imust  ihave  ia  igood  istrategy  ito  ibuild  

istudents'  idesire  ito  ibe  imore  iactive,  ifor  iexample  iby  iapplying  ithe  

icharacteristics  iof  iCLT  iin  ispeaking  ilearning.  iRichards  iand  iRodgers  

isuggest  ithat  ian  iapproach  ithrough  iCommunicative  iLanguage  iTeaching  

i(CLT)  ican  imake  iit  ieasier  ito  iimprove  istudents'  ispeaking  iskills.
4
  iIn  

iaddition,  iusing  iCLT  iprovides  imany  iopportunities  ifor  istudents  ito  

iactively  iparticipate  iin  iactivities  ithat  iare  ioften  iaccompanied  iby  

isimulated  iscenes  ior  iscenarios,  iso  ithat  ithey  iare  icloser  ito  ilife.  iIn  

ithis  iactivity  istudents  iwill  ibecome  ithe  imain  iactors  iso  ithat  ithey  ican  

iexplore  itheir  iroles  idirectly.  i 

Communicative  iTeaching  iLearning  ihelps  iin  ithe  iprocess  iof  

ispeaking.  iCommunicative  iTeaching  iLearning  iis  ione  iway  ithat  ican  ibe  

iused  iwhen  iin  iclass  ibecause  ibased  ion  iCommunication  iTeaching  

iLearning  ican  ihelp  istudents  ito  ibetter  imaster  ithe  imaterial  ito  ibe  

ilearned,  iespecially  ispeaking.  iIn  iCommunicative  iTeaching  iLearning  iwe  

iwill  iwork  iin  igroups  iand  ithis  iwill  imake  iit  ieasier  ifor  ius  ito  isolve  

ievery  iproblem  ithat  iexists  iin  ieach  iproblem.  iWhen  istudying  iin  igroups  

istudents  iwill  iusually  ibe  imore  iconfident,  iof  icourse,  ithis  iis  ivery  

igood  iat  ispeaking.  i 

                                                          
4
 Richards, J. C, Communicative Language Teaching Today. (New York : 

 Cambridge  University Press, 2006,), p.158 
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Communicative  ilearning  iis  iintended  ito  ioptimize  ithe  iuse  iof  iall  

ithe  ipotential  ipossessed  iby  istudents  iso  ithat  iall  istudents  ican  iachieve  

isatisfying  ilearning  ioutcomes  iaccording  ito  itheir  icharacteristics.  iIn  

iaddition,  iactive  ilearning  iis  ialso  iintended  ito  imaintain  ithe  iattention  iof  

istudents  ito  istay  ifocused  ion  ithe  ilearning  iprocess.  iWhen  iwe  iuse  

iCommunicative  iin  ithe  iteaching  iand  ilearning  iprocess,  ithe  iteacher  iis  

iusually  irequired  ito  ibe  icreative  iand  ithe  iteacher  imust  ibe  isensitive  ito  

ithe  isituations  iand  iconditions  iin  ihis  iclass.  iThis  iis  iso  ithat  ithe  

iteacher  ican  idetermine  iwhat  imethod  iis  ithe  imost  iappropriate  ito  iuse  

iat  ithat  itime.  iThe  istudents  iare  ialso  irequired  ito  icontinue  ito  ibe  

iactive  iand  iable  ito  itake  ilessons  iand  ican  irelease  iall  itheir  iabilities  ito  

ibe  iable  ito  isolve  iproblems  ior  imaterial  ithat  iis  ibeing  itaught  iat  ithat  

itime.  iBy  iapplying  ithe  iLearning  iActive  iStrategy  iin  ithe  iteaching  iand  

ilearning  iprocess,  istudents  iwill  iparticipate  iin  ithe  ilearning  iprocess  iand  

iparticipate  iin  ispeaking  iout  ito  iexpress  itheir  iopinions  iand  

iunderstanding  iof  ithe  imaterial  ibeing  itaught 

The  iresearcher  iis  iinterested  iin  iconducting  iresearch  iin  i“THE  

iIMPLEMENTATION  iOF  iCOMMUNICATIVE  iLANGUAGE  iTEACHING  

i(CLT)  iIN  iTEACHING  iSPEAKING.”  iby  iEnglish  iteacher  iin  isecond  

igrade  iMTsS  iTimbang  iLangsa. 
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B. Research  iQuestion 

Based  ion  ithe  iresearch  ibackground  iabove,  ithis  iresearch  iproblem  

ican  ibe  iformulated  ias  ifollows  i:  i 

1. How  iis  i  iCLT  i  iimplemented  i  iin  i  iteaching  ispeaking  

ifor  ithe  iEighth  igrade  istudents  iof  iMTsS  iTimbang  

iLangsa? 

2. What  iproblems  ido  iteachers  iface  iwhen  iimplementing  

iCommunicative  iLanguage  iTeaching  iin  ithe  ispeaking  iclass  

iat  iMTsS  iTimbang  iLangsa? 

3. How  iteachers  isolve  ithe  iproblems  ifaced  iwhen  

iimplementing  iCLT  i  iin  ithe  ispeaking  iclassroom  iat  iMTsS  

iTimbang  iLangsa? 

C. The  iPurpose  iof  iStudy 

 This  iresearch  iaims  ito  ifind  iout  i:  i 

1. How  iis  i  iCLT  i  iimplemented  i  iin  i  iteaching  ispeaking  ifor  

ithe  iEighth  igrade  istudents  iof  iMTsS  iTimbang  iLangsa. 

2.   Problems  ithat  iteachers  iface  iwhen  iimplementing  iCLT  iin  

ispeaking  iclass  iat  iMTsS  iTimbang  iLangsa. 

3. The way iteachers  isolve  ithe  iproblems  ifaced  iwhen  

iimplementing  iCLT  i  iin  ithe  ispeaking  iclassroom  iat  iMTsS  

iTimbang  iLangsa. 
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D. Significance  iof  ithe  istudy 

This  iresearch  ihas  ithe  ibenefits  ias  ia  ifollowing  i: 

1. For  iEnglish  iteachers 

This  iresearch  ican  ibe  iused  ias  ia  ireference  iin  iapplying  

itechniques  iand  imedia  irelated  ito  ithe  iteaching  iand  ilearning  iprocess,  

iespecially  iin  ispeaking. 

2. For  istudents 

The  iresults  iof  ithis  istudy  iare  iexpected  ito  ibe  iable  ito  ihelp  

iimprove  istudents'  iEnglish  ilanguage  iskill. 

3.   iFor  ischool 

This  iresearch  iis  iuseful  ias  ia  isource  iof  iinformation  iin  ithe  

iteaching  iand  ilearning  iprocess,  iespecially  iin  iSpeaking. 

E. Scope  iOf  iStudy  i 

The  iresearcher  iprovides  ia  ilimitation  ion  ithe  iresearch  

idiscussion,  ithe  iresearcher  ionly  ifocuses  ion  ithe  iimplementation  iof  

icommunicative  ilanguage  iteaching  iin  ilearning  ito  ispeak  iin  iClass  

iEight  iof iMTsS  iTimbang  iLangsa.  i 
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  i  i  i  i  i  i  i  i  i  i  i  i  iCHAPTER  iII 

  i  i  i  i  i  i  i  i  i  i  i  i  i  i  iLITERATURE  iREVIEW 

A. Previous  iStudy 

There  ihave  ibeen  imany  iparties  iwho  ihave  icarried  iout  iseveral  

iresearchers  irelated  ito  iteaching  ispeaking  iincluding  iteachers,  iand  

iacademics  iabout  ihow  itechniques  iand  imedia  ican  ibe  iused  ito  iimprove  

istudents'  ispeaking  iskills.  iFor  ithis  ireason,  ithe  iauthor  ireads  iseveral  

iprevious  istudies  ias  imaterial  ifor  iliterature  ireview  ibefore  ifinally  ithe  

iauthor  ican  iwrite  ithis  iresearch.  iThe  iare  isome  istudies  irelated  ito  ithe  

iuse  iof  iCLT  iin  ithe  iEnglish  iteaching  iprocess  iwhich  ihave  ibeen  

ipublished  iin  ijournal  iform: 

1).  iPrevious  iresearch  iwas  iconducted  iby  iImam  iKukuh,  ia  

istudent  iof  ithe  iEnglish  iDepartment  iof  ithe  iEducation  iFaculty  iof  ithe  

iState  iIslamic  iInstitute  i(STAIN)  iSalatiga.  iThe  ithesis  ientitled  

i"Communicative  iLanguage  iTeaching  i(CLT)  iApproach  iin  ispeaking  iclass  

iat  ithe  isecond  igrade  iof  iMAN  iTengaran  iin  ithe  iacademic  iyear  iof  

i2013/2014.  iIn  ithe  ithesis,  iImam  ifirmly  idesigned  ithe  iresearch  iinto  ia  

iqualitative  iresearch  iform  iby  ianalyzing  ithe  iresults  iof  iinterviews.  iFrom  

ithe  iresults  iof  ithe  istudy  iconcluded  ithat  ithe  iteacher  iapplies  ithe  

icharacteristics  iof  ithe  iCLT  iapproach  iin  iteaching  ispeaking.  iIn  iaddition,  

iteachers  ihave  itheir  iown  iways  ito  isolve  ithe  iproblems  ithey  iface  iin  

ithe  ilearning  iprocess. 
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2).  iBurhanuddinYasin,  iZulfadli  iA  iAziz  iand  i  iRaudhatun  

iJannah(Syiah  iKuala  iUniversity:  i2017)  iwho  icarried  iout  irelated  

iresearch:  i“Communicative  iLanguage  iTeaching  i(CLT)  iFor  iTeaching  

iSpeaking.”  iThe  iauthor  ianalyzes  ithe  ilesson  iplans  ibelonging  ito  ithe  

iteachers  iat  ischool  iwhether  ithey  iare  iin  iaccordance  iwith  ithe  

icharacteristics  iand  iprinciples  iof  iCLT  iand  ialso  iabout  ihow  iteachers  

iimplement  iCLT  iin  ispeaking  ilessons  icarried  iout  iat  iInsan  iQurani  

iBoarding  ischools.  iAs  ifor  ithe  iparticipants  iin  ithe  iresearch  iwere  

istudents  ifrom  iclass  iX  iIPA,  iX  iMAK,  iXI  iIPA,  iXI,  iMAK,  iand  iXII  

iMAK  iand  ialso  ian  iEnglish  iteacher  ifrom  iInsan  iQurani  iBoarding  

iSchool.  iThe  iauthor  iuses  ia  iqualitative  iapproach  iin  iresearch.  iThe  

iinstruments  iused  iby  ithe  iwriter  iare  iobservation  iand  idocumentation.  i 

The  iresults  iof  ithe  istudy  iindicate  ithat  ithere  iare  imany  

ideficiencies  iabout  ithe  iCLT  iprocedures  iapplied  iby  iteachers  iin  ithe  

iclassroom.  iSo  ithat  ithere  iare  istill  imany  istudents  iwho  ihave  inot  ibeen  

iable  ito  ireach  ithe  iKKM  ieven  ithough  ithey  ihave  ibeen  igiven  ithe  

iCLT  iapproach  iwith  iRoleplay,  iJigsaw  iand  iDiscussion.  iThis  ileads  ito  

ithe  iconclusion  ithat  ithe  iineffective  iCLT  iprocedures  iintroduced  iby  ithe  

iteacher  iare  inot  iyet  ieffective. 

From  ithe  iresearch  ithat  ihas  ibeen  idone  ibefore,  ithere  iare  

isimilarities  iwith  ithe  iresearch  ito  ibe  icarried  iout,  inamely:  iThe  

iapplication  iof  iCLT  iinto  ithe  iteaching  iand  ilearning  iprocess,  iespecially  

iin  ithe  ispeaking  iclass.  iThe  idifference  ibetween  ithis  istudy  iand  
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iprevious  iresearch  iis  ithat  ion  ithis  ioccasion  ithe  iresearcher  iwants  ito  

iexplore  ifurther  ihow  iteachers  iimplement  iCLT  iin  ispeaking  ilanguage  

iclasses  iseeing  ithe  isocial  iconditions  iof  ithe  ischool  iand  ialso  istudents  

iare  iincluded  iin  ithe  iretardation  icategory.  iThen  ithe  iresearcher  iwanted  

ito  iknow  iwhat  ichallenges  ithe  iteacher  ireceived  iwhile  iimplementing  

iCLT  iin  ithis  ischool. 

B.  iTheoretical  iFramework 

a.  iCommunicative  iLanguage  iTeaching 

Communicative  iLanguage  iTeaching  iis  ian  iapproach  ito  ithe  

ilearning  iprocess  ithat  iemphasizes  ithe  iconcept  iof  iinteraction  ito  iachieve  

ithese  ilearning  igoals.  iCommunicative  iLearning  iis  ivery  iimportant.  iNot  

ionly  ifor  iteachers  ibut  icommunicative  ilearning  ican  ihelp  istudents  ito  

idevelop  itheir  iabilities.  iCommunicative  iLearning  idoes  inot  iimpose  

ilimits  ion  iteachers  iand  istudents,  iCommunicative  iLanguage  iTeaching  

ialso  imakes  iit  ieasier  ifor  iteachers  ito  isee  istudents'  iabilities.  

iCommunicative  iLanguage  iTeaching  iis  ia  ibridge  ifor  iteachers  iand  

istudents  ito  icommunicate  ieffectively  iwith  ieach  iother  iin  ilearning. 

1. Definition  iOf  iCommunicative  iLanguage  iTeaching 

Richards  iand  iRodgers  istated  ithat  iCommunicative  iLanguage  

iTeaching  iis  ian  iapproach  iin  ithe  ilearning  iprocess  ito  iget  iresults  ithat  

ifocus  ion  ilanguage  iacquisition.  iin  ithis  imethod,  ithe  imost  iimportant  
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ithing  iis  ihow  ithe  iteacher  ican  ifind  imedia  ithat  ihelps  istudents  iconvey  

imessages  ior  iopinions.
5
 

Furthermore,  iLittlewood  iexplained  ithat  iCommunicative  iLanguage  

iTeaching  i(CLT)  ias  ian  iapproach  ito  ithe  ilearning  iprocess  ithat  ipays  

iattention  ito  ithe  ifunctional  iand  istructural  iaspects  iof  ilanguage  ibecomes  

ia  imore  iefficient  icommunication  idisplay.
6
 

Kalayo  iand  iHasibuan  iview  iCLT  ias  ian  iapproach  ito  iteaching,  

inot  ia  imethod  ithat  iaims  ito  isee  ifluency  iand  iability  iin  icommunication  

iin  ivarious  iways  i(verbal  ior  inon-verbal)  ias  ia  iform  iof  ithe  ilearning  

iprocess.
7
 

Meanwhile,  iHarmer  istated  ithat  iCommunicative  iLanguage  

iTeaching  i(CLT)  iis  ia  itool  ithat  iwas  ibuilt  ito  ireview  ior  iexamine  

iaspects  iof  ilanguage  iin  iteaching  iby  iemphasizing  ithe  iimportance  iof  

ilanguage  ifunctions  iand  ihow  ito  iteach  irelated  ito  ithe  iuse  iof  ilanguage  

iforms.
8
 

Based  ion  ithe  idefinitions  i  iabove,  iit  ican  ibe  iconclude  

iCommunicative  iLanguage  iTeaching  iis  ia  iteaching  imethod  idesigned  ito  

isee  ihow  ithe  ilanguage  ilearning  iprocess  ican  ibe  icarried  iout  ieffectively  

                                                          
5
 Richards and Rodgers, Approaches and Methods in Language Teaching. (New York: 

Cambridge University Press, 2001,), p. 1 
6
Littlewood, Communicative Language Teaching: An Introduction. ( NewYork : 

Cambridge University Press, 1981, ), p.1 
7
Kalayo  Hasibuan and M.Fauzan Ansyari. Teaching  English as a Foreign 

Language. (Pekanbaru: Alaf  Riau, 2007). p. 60 
8
Harmer, J. The Practice of English  Language Teaching (3rd Ed). (London and 

New York:  longman Group,2001,), p.84 
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iand  icomfortably.  iCommunicative  iLanguage  iTeaching  inot  ionly  ihelps  

iteachers  ibut  ican  ialso  imotivate  istudents  ito  iimprove  itheir  ilanguage  

iskills  imore  ibroadly.  iWith  iCommunicative  iLanguage  iTeaching,  iit  iis  

ihoped  ithat  ithey  ican  iimprove  itheir  iability  iin  ilearning  iEnglish,  

iespecially  iin  ispeaking.  iCommunicative  iLanguage  iTeaching  ioffers  ia  

ivariety  iof  iactivities  ithat  ican  ibe  idone  iin  ithe  iclassroom  ito  imotivate  

istudents  ito  itake  ian  iactive  ipart  iin  ithe  ilearning  iprocess.  

iCommunicative  iLanguage  iTeaching  idoes  inot  ionly  ifocus  ion  ithe  

istructural  iproblems  iof  ilanguage  ibut  ialso  iits  ifunctionality.  

iCommunicative  iLanguage  iTeaching  iemphasizes  iinteractions  iin  ithe  

iclassroom  ito  iachieve  ilearning  igoals. 

According  ito  iBrown,  ithere  iare  iat  ileast  isix  icharacteristics  ias  ia  

idefinition  iof  icommunicative  ilanguage  iteaching: 

a. Class  iobjectives  irests  ion  iall  ilanguage  icompetencies. 

Class  iobjectives  ifocus  ion  iall  icomponents  iof  icommunicative  

ilanguage  icompetencies.  iIn  ithe  iCommunicative  iLanguage  iTeaching  

iclass,  ithe  imain  ifocus  ilies  ion  icommunicative  ilanguage  icompetence.  

iHow  istudents  iplay  ia  irole  iin  ithe  iclassroom  iand  iso  ithat  ithey  iare  

iable  ito  ibuild  ia  iclass  iatmosphere  ithat  iis  icommunicative  iand  inot  

ipassive. 

b. Fluency  iand  iaccuracy  i 

Fluency  iand  iaccuracy  iare  icomplementary  iprinciples  iof  

icommunicative  itechniques.  iFluency  iand  iaccuracy  icannot  ibe  iseparated  
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iin  icommunicative  ilearning.  iFluency  iis  ihow  ithe  iflow  iand  iefficiency  

iof  ia  iperson  iwhen  ispeaking  ior  iexpressing  iopinions.  iAn  iexample  iof  

ian  iactivity  ithat  iemphasizes  ifluency  iis  irole  iplaying.  iby  igiving  ieach  

istudent  ia  icharacter,  ithen  ithe  istudents  iare  iasked  ito  idevelop  ia  

idialogue  ibased  ion  ia  ipredetermined  iflow.  iWhile  iaccuracy  iis  ithe  

iability  ito  iuse  igrammar,  iverb  iform,  ivocabulary,  iuse  iof  ipunctuation  

imarks,  iand  iarticles.  iAn  iexample  iof  ian  iactivity  ithat  iemphasizes  

iaccuracy  iis  ito  igive  istudents  iassignments  ito  iform  isentences  iconsisting  

iof  isimple  iverbs. 

c. Use  iof  iPragmatic,  iAuthentic  iand  iFunctional  ilanguage. 

  iLanguage  itechniques  iare  idesigned  ito  iengage  istudents  iin  iusing  

ilanguage  ithat  iis  ipragmatic,  iauthentic  iand  ifunctional.  iNeatly  iarranged  

ilanguage  iforms  iare  inot  ithe  ifocus,  ibut  irather  ithe  iaspects  iof  ilanguage  

ithat  iallow  istudents  ito  iuse  ithe  ilanguage. 

d.  iUse  iProductive  iand  iRepresentative  iLanguage 

Productive  iuse  iof  ilanguage  iis  ivery  iimportant  iin  iCommunicative  

iclass.  iEven  ithough  istudents  idon't  ihave  ito  iuse  iit  iwhen  ioutside  ithe  

iclassroom.  iThis  iwill  ishape  istudents'  iabilities  iand  ialso  imotivate  ithem  

ito  iuse  ithe  ilanguage.  iStudents  iwill  ibe  imore  icourageous  ito  

icommunicate  iactively. 

e.  iStudents  ican  ifocus  itheir  iown  ilearning  iprocess 

In  ia  icommunicative  iclassroom,  istudents  ican  ichoose  itheir  iown  

ilearning  iprocess.  iThis  iis  idone  iso  ithat  istudents  ibecome  imore  
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ienthusiastic  iand  imotivated  iduring  ithe  ilearning  iprocess.  iStudents  ican  

ifocus  ion  ithe  ilearning  itechniques  ithat  iare  iapplied  iin  ithe  iclassroom. 

f.  iThe  iteacher  ionly  iacts  ias  ia  ifacilitator  iand  iguide. 

In  ithe  icommunicative  iclassroom  ilearning  iprocess  ithe  iteacher  

ionly  iacts  ias  ia  iguide  iand  ifacilitator.  iThe  iteacher  idoes  inot  iparticipate  

imuch  iin  ithe  ilearning  iprocess,  ibut  ithe  iteacher  iis  iin  icharge  iof  

iguiding  istudents  iin  iorder  ito  iachieve  ithe  idesired  ilearning  igoals.
9
 

2.  i  iTeaching  iProcedure  iOf  iCommunicative  ilanguage  

iTeaching 

Savignon  iin  iRichards  iand  iRodgers  i(2001)  iDiscusses  iclassroom  

itechniques  iand  iprocedures  irelated  ito  iCommunicative  iLanguage  

iTeaching  iincluding:  iGroups,  iActivities,  iGames  irelated  ito  ilanguage  ior  

iroles.  iBut  inone  iof  ithese  iactivities  iare  iused  ispecifically  iin  iCLT  

iclasses.  i 

Meanwhile,  iRichards  iand  iRodgers  ioffers  iprocedures  ifor  iCLT.  

iAmong  ithem: 

a.  iBrief  iconversation  ipresentation. 

This  ican  ibe  idone  ieither  iin  ithe  iform  iof  ia  idialogue  ior  ia  

imonologue,  ibeginning  iwith  ilight  imotivation  iand  idiscussion.  iThis  iis  

idone  ito  ibuild  icommunication  ibetween  iteachers  iand  istudents.  iThis  

                                                          
9
Brown, Teaching by Principles: An Interactive Approach to  Language Pedagogy.( 

London: Longman, 2004, ), p. 43 
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iactivity  ican  ibe  icalled  ia  iwarm-up  ibefore  ientering  ithe  ilearning  

imaterial.  iIt  iis  ihoped  ithat  iby  istarting  ithis  iactivity  istudents  iwill  inot  

ibe  istiff  iand  iafraid  ito  istart  iEnglish  iclasses,  iespecially  ifor  ispeaking. 

d. Oral  ipractice 

Oral  ipractice  iof  ieach  ispeech  isegment  iof  ithe  idialogue  ior  

imonologue.  iOral  ipractice  iis  ivery  ihelpful  iin  iimproving  ione's  ispeaking  

iability.  iOne  iway  ithat  ithis  ican  ibe  idone  iis  ito  ipractice  imaking  

ispeeches  ior  iconversations  iin  idialogue  ior  imonologue. 

e. Questions  iand  ianswers  i 

In  ilearning  iCommunicative  iLanguage  iTeaching  ithe  iteacher  ican  

icarry  iout  iseveral  iactivities,  iincluding  iasking  iquestions  iand  iasking  ifor  

ianswers.  iThe  iquestions  igiven  ican  ibe  iin  isimple  iform  iin  ithe  iform  

iof  ieach  istudent's  iexperiences  ior  iabout  idaily  ilife.  iThen  istudents  ican  

iprovide  ianswers  ibased  ion  itheir  iown  iopinions  iand  iexperiences. 

f. Learn  ibasic  icommunicative  iexpressions 

Learning  ibasic  iexpressions  iof  icommunicative  ican  ibe  idone  iin  

iclass.  iStudents  ican  iexpress  ithemselves  iin  ia  idialogue  ithat  iis  icarried  

iout  iduring  ithe  ilearning  iprocess  iusing  ivocabulary  ithat  iis  ifamiliar  iand  

ieasy  ito  iunderstand  iand  idoes  inot  ihave  imultiple  imeanings.  iSo  ithat  

iwhen  istudents  ido  idialogue  ithey  ican  iexpress  iopinions  ifreely  iand  iare  

inot  ibound  ibut  istill  iin  iaccordance  iwith  igrammatical  iand  ifunctional  

iprovisions. 
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f.  iStudents'  ifindings  iabout  ithe  irules  iunderlying  ithe  iexpression  iof  

ifunctions  iand  istructures 

Students'  ifindings  iabout  igeneralizations  ior  irules  ithat  iunderlie  

ithe  iexpression  iof  ifunctions  iand  istructures,  ithis  iincludes  iat  ileast  ifour  

ipoints  iin  ithe  iform  iof  ispoken  ior  iwritten  iform.  iThese  iare  igeneral  

iprocedures  ithat  ihave  ireal  ifocus.  iTeaching  ipoints  iare  iintroduced  iby  

imeans  iof  ia  ishort  idialogue  isystem,  ifollowed  iby  icontrolled  ipractice  iof  

igrammar  ipatterns.  iThen  ithese  ipoints  iare  icontextualized  ithrough  

ipractice.
10

 

3. Features  iOf  iCommunicative  iLanguage  iTeaching 

Communicative  iability  iis  ithe  igoal  iof  idesire,  itherefore  iin  ithe  

iprocess  iof  ilearning  icommunicative  ilanguage  imeaning  iis  ithe  imost  

iimportant  ithing.  iIn  ithe  iSocio-cognitive  iPerspective,  ilanguage  iis  

iconsidered  ia  ivehicle  ifor  iconveying  imeaning,  iknowledge  iis  itransmitted  

ithrough  icommunication  iinvolving  itwo  ipeople,  inamely  ithe  ispeaker  iand  

ithe  ilistener. 

According  ito  iRichard  iand  iRodger's  iopinion  ithere  iare  iat  ileast  

ithree  ibasic  ielements  iinvolved  iin  ilearning  itheory  iincluding:  ithe  

iCommunicative  iPrinciple,  ithe  iShare  iof  iTasks  iPrinciple  iand  ithe  

iFulfillment  iof  iMeaning  iPrinciple.
11

 

                                                          
10

Richards, Rodgers. Approaches and Methods in Language Teaching. ( NewYork: 

Cambridge University Press, 2001,), p. 170-171 
11

Richards, Rodgers. Approaches and Methods In Language Teaching. ( New York: 

Cambridge University Press, 2001,), p.118. 
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Communicative  iLanguage  iTeaching  iis  ia  ibroad  iand  iindependent  

iteaching  iapproach.  iThis  iis  inot  ilike  ia  iteaching  imethod  ithat  irelies  ion  

ione  iparticular  itechnique  ior  imethod.  iThis  iwas  ialso  iexpressed  iby  

iLittlewood,  iwho  idefined  ithe  igeneral  iprinciples  ior  ifeatures  iof  

iCommunicative  iTeaching:  iAuthentic  iEmphasis  ion  ilearning  

iCommunication  ithrough  ian  iinteraction  iin  ithe  itarget  ilanguage,  iThe  

iintroduction  iof  iAuthentic  iText  iinto  ilearning  isituations,  iProviding  

iopportunities  ifor  istudents  ito  inot  ionly  ifocus  ion  ilanguage  ibut  ialso  ion  

ihow  ito  imanage  ilearning.  i 

Attempting  ito  ilink  iclassroom  ilearning  iwith  ilanguage  iactivities  

ioutside  ithe  iclassroom.
12

 

These  ifive  iFeatures  iare  iconsidered  iby  iCLT  iusers  ito  ibe  iable  

ito  ihelp  istudents  idevelop  itheir  icommunicative  icompetence  iin  ian  

iauthentic  icontext  ithat  ican  ibe  iaccepted  iand  ibeneficial  ifrom  iteaching.  

iTherefore,  iin  ipractice  iCLT  iclasses  iare  ioften  icarried  iout  iin  ipairs,  

igroups  ithat  irequire  inegotiation  iand  icooperation  ibetween  istudents.  

iActivities  ithat  idemonstrate  ifluency  iencourage  istudents  ito  ibe  imore  

iconfident,  iwhile  irole-playing  iactivities  ican  idevelop  ilanguage  ifunction  

iand  iwiser  iword  ichoice.  iAll  ithese  iActivities  ifocus  ion  igrammar  iand  

ipronunciation. 

 

                                                          
12

Littlewood. Communicative Language Teaching: An Introduction. (New York: 

Cambridge University Press, 1983,), p. 34 
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4. Teacher’s  iand  iStudent’s  iRole  iIn  iCLT 

There  iare  iseveral  iroles  ithat  iare  iassumed  ifor  iteachers  iin  

icommunicative  ilanguage  iteaching,  ihow  ithe  iposition  iof  ithat  irole  

idepends  ion  ithe  iviews  iof  iCLT  iadopted.  iAccording  ito  iBreen  iand  

iCandlin  i(in  iRichards  iand  iRodgers),  ithe  iteacher  ihas  itwo  imain  iroles:  

iThe  iFirst,  ithe  iteacher  ihas  ia  irole  ito  ifacilitate  ithe  icommunication  

iprocess  ibetween  istudents  iin  ithe  iclassroom  iby  iproviding  ivarious  itexts  

iand  iactivities.  iThe  isecond  irole  iis  ithe  iteacher  ias  ia  iregulator  ias  iwell  

ias  iobservers  iand  iresearchers  ifor  istudents. 

According  ito  iRichards  iand  iRodgers,  iin  iusing  iCLT  ithe  iteacher  

iis  itasked  iwith  idetermining  iand  iresponding  ito  istudents'  ilanguage  

ineeds.  iIn  ithis  icase  ithe  iteacher  ican  ihave  iinformal  iconversations  iwith  

istudents  iby  ichoosing  ilight  iand  iclose  iconversation  itopics  iwith  istudents  

isuch  ias:  iLearning  iStyles,  istudent  iperceptions  iof  iissues  ithat  iare  

ideveloping  iin  icommunity  ilife,  iand  ihow  istudents  ilike  ilearning.  

iUsually,  ithe  iassessment  ican  ibe  idone  iformally  iby  ilooking  iat  ithe  

iitems  ithat  idetermine  ithe  imotivation  iof  ieach  istudent.  iTeachers  iare  

iexpected  ito  ibe  iable  ito  iplan  ilearning  iindividually  ior  iin  igroups  

iaccording  ito  ithe  ineeds  iof  ithe  istudents.
13

 

Another  irole  ithat  iwas  ialso  imentioned  iwas  ithe  iteacher  ias  ia  

icounselor.  iIn  ithis  icase,  ithe  iteacher  iis  iexpected  ito  ibe  ian  iexemplary  

icommunicator  iin  ithe  iCLT  iapproach  ilearning.  iTeachers  iare  iexpected  

                                                          
13

Richards, Rodgers. Approaches and Methods in Language Teaching. ( New York: 

Cambridge University Press, 2001,), p. 167 
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ito  ibe  iable  ito  iguide  ithe  icourse  iof  ithe  ilanguage  iclass  ito  imaximize  

ispeaker's  iintention  iand  ilistener's  iinterpretation  ithrough  ithe  iuse  iof  

iparaphrase  iand  ifeedback.
14

 

Apart  ifrom  iteachers  iwho  ihave  ia  irole  iin  icommunicative  

iteaching,  istudents  ialso  ihave  ia  irole.  iThe  iCLT  icharacter  iwhich  iis  

imore  icentered  ion  ideveloping  istudents'  ilanguage  iskills  icreates  inew  

iand  idifferent  irules  ithan  iteaching  iwith  ithe  itraditional  imethod.  iThe  

iemphasis  iof  iCLT  iis  imore  icentered  ion  ithe  icommunication  iprocess  

ithan  ion  ilanguage  iacquisition.  iStudents  iare  iasked  ito  iparticipate  iand  

itake  ian  iactive  irole  iin  ilanguage  iclasses  ithat  iare  ibased  ion  ia  

icooperative  irather  ithan  ian  iindividualistic  iapproach.  iStudents  iare  

iexpected  ito  ifeel  icomfortable  ilistening  ito  itheir  ipeers  iin  ipairs  ior  

igroups  irather  ithan  irelying  ion  ithe  iteacher.  iRichards  iand  iRodgers  

iexplain  ithat  ithere  iare  iseveral  iroles  ifor  istudents,  iincluding: 

a. As  iNegotiator  i 

The  irole  iof  istudents  iin  ithe  icommunication  iclass  iis  ias  ia  

inegotiator,  iwhich  imeans  ithat  istudents  iare  irequired  ito  ibe  iactive  iin  

iclass.  iStudents  iare  inegotiators  ifor  imeaning,  icommunicators,  iinventors  

iand  icontributors  iof  iknowledge.  iMeaning  inegotiator  imeans  ithat  

istudents  imust  iknow  ithe  imeaning  iof  iall  ithe  iexpressions  ithey  ihave.  
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iThus,  istudents  ican  iunderstand  ithe  icontent  ito  iwhich  ithe  iteacher  iwill  

iknow  ithe  iextent  ito  iwhich  istudents  iunderline  ithe  itext  iwith  iquestions.  

iCommunicator  imeans  ithat  istudents  imust  ibe  ibrave  ito  iexpress  itheir  

iideas  iin  ifront  iof  ithe  iclass.  ithey  imust  ibe  iactive  iin  ithe  ilearning  

iprocess  iand  iif  ithey  ifind  idifficulties  ithey  ican  iask  ithe  iteacher  iwho  

iis  ithe  ifacilitator.  iIn  ishort,  istudents  ihold  iimportant  icontrol  iin  

icommunicative  ilanguage  ilearning.  i 

Meanwhile,  ia  iknowledge  icontributor  iNegotiator  imeans  ithat  

istudents  iare  icontributors  iof  iinformation.  iWhere  istudents  imust  iinform  

iwhat  ithey  ihave  ito  iothers  iso  ithat  ithe  iclass  ibecomes  ialive. 

For  iexample,  ithe  iteacher  ican  imake  ian  iactivity  isuch  ias  ian  

iinterview.  iStudents  ihave  ian  iimportant  irole  ibecause  ithey  iwill  ibe  ithe  

imain  iactors  iin  ithese  iactivities,  ithe  iteacher  ican  ihelp  iby  igiving  

idirections  iand  iexplaining  ithe  iflow  ito  ibe  icarried  iout  ithen  istudents  

ican  iuse  ilanguage  ifamiliar  ito  ithem  iwhen  iinteracting. 

b. As  iListener 

Students  ias  ilisteners  imean  ithat  istudents  ilisten  ito  ithe  iwords  

ifrom  ithe  iteacher.  iThis  ican  ibe  iin  ithe  iform  iof  iadvice,  iinformation,  

imotivation  iand  iother  iclues.
15

In  ithis  icase  ithe  iteacher  iplays  iits  irole  

ias  ia  ifacilitator  iwho  iwill  imotivate  istudents  ito  idevelop  istudents'  

ispeaking  iskills  ithrough  icommunicative  ilearning.  iThe  iteacher  ican  ialso  

iprovide  iinformation  irelated  ito  ilearning  ithat  ican  ihelp  istudents  iin  ithe  

                                                          
15

Richards, Rodgers. Approaches and Methods in Language Teaching. ( New York: 

Cambridge University Press, 2001,), p. 166 



22 
 

 
 

iclassroom.  iFor  iexample,  ibefore  istarting  ilessons,  ithe  iteacher  ican  

iprovide  iadvice  iwhich  iof  icourse  iwill  ibe  iuseful  ifor  istudent  ilearning  

idevelopment  iand  istudents  iact  ias  ilisteners  iin  ithis  icase,  itaking  

ipositive  ithings  ithat  ihave  ibeen  iconveyed  iby  ithe  iteacher. 

5. The  iStrength  iOf  iCommunicative  iLanguage  iTeaching 

Motivation  iis  ithe  istrength  iof  iCLT  ithat  iengages  istudents  iin  ithe  

icommunicative  iclass  iand  ican  ialso  ibuild  istudents'  iself-confidence.  

iScrivener  iargues  ithat  iif  ithere  iis  itrust  iand  isupport  iin  ithe  iclassroom,  

istudents  iare  imore  ilikely  ito  iviolate.  ione  iway  ito  idevelop  ithis  iis  ito  

iallow  ichecking  ithe  ianswers  iof  ithe  ipair  ibefore  ithe  iexamination  iin  

ifront  iof  ithe  iclass.  iAnother  iway  iis  ito  iprovide  iopportunities  ifor  

istudents  ito  idiscuss  ia  itopic  iwith  ia  ipartner  ior  iin  igroups  iand  ispeak  

iin  ifront  iof  ithe  iclass.
16

 

Littlewood  iexplained  ithat  ione  iof  ithe  iadvantages  iwhen  iteachers  

iuse  iCLT  iin  ithe  iclassroom  iis  ithat  iteachers  ican  iintegrate  ifour  

ilanguage  iskills  iinto  ia  icurriculum  ithat  ican  ieven  ibecome  ione  ilesson.  

iThe  iteacher  ican  istart  iby  igiving  ia  ilight  itopic  iwhich  ithen  iasks  

istudents  ito  ichoose  ivocabulary  ithat  iis  ieasy  ito  iunderstand  iand  ialso  

iremember.  iThen  ithe  iteacher  ican  iask  istudents  ito  idevelop  ithe  

ivocabulary  ithat  ithe  istudent  ihas  ichosen  iinto  ione  iperfect  itopic  iand  

iread  iit  iin  ifront  iof  ithe  iclass.
17
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b. Speaking  i 

Speaking  iis  ia  iskill  iin  ihumans  ito  iexpress  iideas,  imessages  iand  

iopinions.  iTalking  iis  ia  icommunication  iprocess  iwhich  iwill  iinvolve  itwo  

ior  imore  ipeople.  iThrough  icommunication  ieveryone  ican  iexchange  itheir  

ithoughts,  iopinions  iand  ifeelings  iwith  iothers.  iSpeaking  iis  ione  iof  ithe  

imost  iimportant  iskills  ithat  ieveryone  imust  imaster. 

Every  itime  isomeone  italks,  isomeone  iwants  ito  iachieve  ithe  igoals  

iand  iobjectives  iof  ieach  ihuman  ibeing,  iof  icourse  idifferent,  isuch  ias:  

igiving  iencouragement,  iattracting  iattention,  igiving  iadvice  iand  iseveral  

iother  igoals. 

Speaking  icannot  ibe  iseparated  iin  ieveryday  ihuman  ilife,  itherefore  

ispeaking  iis  ian  iimportant  icomponent  iin  ithe  iteaching  iand  ilearning  

iprocess. 

1. Defenition  iOf  iSpeaking  i 

When  ilearning  ia  iforeign  ilanguage  iapart  ifrom  ione's  iown  

ilanguage,  ithere  iare  ifour  imain  iabilities  ithat  imust  ibe  imastered  

iincluding:  iSpeaking,  igrammar,  iwriting  iand  ireading.  iSpeaking  iis  ian  

iimportant  ielement  iwhen  ilearning  iEnglish.  iSpeaking  iis  ione  iof  ithe  

iproductive  iskills,  i  iSpeaking  iis  ione  iof  ithe  iways  iused  ito  iinteract  

iand  icommunicate  iwith  iother  ipeople.  iSpeaking  iis  ithe  imost  iimportant  

iskill  iwhich  icannot  ibe  iignored.  iIt  iis  ialmost  iimpossible  ifor  isomeone  

ito  ireally  imaster  ia  ilanguage  iwithout  ibeing  iable  ito  ipronounce  iit.
18
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iSpeaking  icannot  ibe  iseparated  ifrom  ilistening,  ibecause  iwhen  iwe  

icommunicate,  iwe  iwill  ifind  ia  ispeaker  iwho  iconveys  ian  iidea  i/  

imessage  iwhich  iis  ithen  ilisten  iby  ithe  iother  iperson  ias  ia  imessage.  

iBrown  iand  iYule  iare  istated  iin  itheir  ibook.  i"Talking  iis  ito  iexpress  

isomeone's  ineed,  iwhether  iit  ibe  iinformation,  ia  ispecial  irequest  ior  ia  

iservice."  iThe  ispeaker  inot  ionly  iconveys  ian  iidea  ior  imessage  ito  ithe  

ilistener  ibut  ialso  iasks  ifor  ia  ifeedback  ito  imeet  ihis  ineeds. 

According  ito  iGert  iand  iHans  iin  iEfrizal  iSpeaking  iis  ia  inarrative  

icarried  iout  iby  ia  ispeaker  iso  ithat  iit  ican  ibe  iknown  iwhich  iis  ithen  

ilistened  ito  iby  ia  ilistener  iin  iorder  ito  iknow  ithe  ipurpose  iof  ithe  

iconversation. 

According  ito  iBygate,  iSpeaking  i  ican  ibe  idefined  ias  ithe  

iproduction  iof  ian  iauditory  isignal  iwhich  iaims  ito  iproduce  ia  iverbal  

iresponse  iby  ithe  ilistener.  iThis  iis  ialso  icalled  icombining  isounds  

isystematically  ior  iusually  ireferred  ito  ias  ithe  iAudio-Lingualism  

iapproach.
19

  iTrying  ito  ielaborate  ifurther  ion  ispeaking,  iLuoma  idefines  

ispeaking  ias  ian  iinteraction  ito  ibuild  imeaning  ithat  iinvolves  iproducing,  

ireceiving  iand  iprocessing  iinformation.  iHow  ithe  iform  iand  iits  imeaning  

idepend  ion  ithe  icontext  iin  iwhich  iit  ioccurs  isuch  ias  ithe  ispeaker's  

iown  iperson,  iphysical  iand  ienvironment  iand  ithe  igoals  iof  ithe  

                                                                                                                                                              
Sussex : Wiley and Sons, Ltd, Publication, 2009), p.183. 
19
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ispeaker.
20

  iAnother  imeaning  iof  ispeaking  iin  ithe  itraditional  imethodology  

iof  ispeaking  iis  iimitating  iwhat  ithe  iteacher  isays,  imemorizing  ia  

idialogue  iand  ialso  iresponding  ito  ithe  iexercises  igiven.
21

 

Based  ion  ithe  iexplanation  iof  ithe  iexperts  iabove,  iit  ican  ibe  

iconcluded  ithat  ispeaking  iis  ia  icommunication  iactivity  icarried  iout  iby  

itwo  ior  imore  ipeople  ito  iconvey  ia  imeaning  ior  imessage  ithat  iinvolves  

iboth  ithe  ispeaker  iand  ithe  ilistener. 

Speaking  iis  ione  iof  ithe  ifour  iskills  ithat  imust  ibe  imastered  iin  

ilearning  iEnglish.  iIf  istudents  iwant  ito  imaster  iEnglish,  ispeaking  iis  ia  

ivery  iimportant  iskill  ito  iget  ithe  igoal  iof  icommunication.  iSpeaking  iis  

ian  iactivity  ithat  ibasically  icomes  ifrom  istudents,  iwhich  iare  ithen  

ireflected  iand  ianalyzed  iby  ithe  istudents  ithemselves  ito  ifind  igrammar  

ipatterns  iand  inew  ivocabulary.  iMeanwhile,  iBrown  isaid  ithat  ispeaking  iis  

ian  ioral  iability  ithat  iis  iproductive  ithat  ican  ibe  idirectly  iobserved  iand  

iempirically.
22

 

2. Purpose  iOf  iSpeaking  iSkill 

Speaking  ias  ia  iproductive  iskill  iin  ilearning  ilanguage  iis  iof  

icourse  iinseparable  ifrom  ithe  ilistening  iprocess,  iwhen  isomeone  ispeaks,  

iit  iwill  iproduce  ia  isound  ior  itext  ithat  ihas  imeaning.  iIn  ithe  inature  iof  

icommunication,  iyou  iwill  ifind  ispeakers,  ilisteners,  imessages  iand  ialso  

                                                          
20Luoma. Assessing  Speaking. (Cambridge: Cambridge University  Press, 2004), p. 2 
21
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ifeedback.  iHarmer  iwrote  ithat  iin  ilearning  ior  iteaching  ispeaking  iskills,  

iwe  iapply  ithree  imain  istages:  iIntroducing  ia  inew  ilanguage,  iPractice  

iand  iDoing  icommunicative  iactivities.
23

 

Students'  ispeaking  iskills  iare  ithe  imain  iaspect  iof  ilearning  ito  

ispeak,  iif  ia  istudent  ican  ispeak  iwell  iit  iis  iconsidered  isuccessful  iin  

ilanguage  ilessons.  iIf  ilanguage  iis  iconsidered  ito  ifunction  ias  ia  imeaning  

iexpression  isystem,  ithen  ias  iexplained  iby  iNunan  ithat  ispeaking  isuccess  

iis  imeasured  iby  ia  iperson's  iability  ito  iuse  ithe  ilanguage  iin  ia  

iconversation  ior  icommunication. 

3. Problem  iIn  iMastering  iSpeaking  iSkill 

In  imastering  ilanguage  iskills  iespecially  ispeaking,  istudents  iwill  

ifind  idifficulties.  iThere  iare  iseveral  iproblems  iin  ispeaking  iskills  ithat  

iteachers  ican  iencounter  iin  istudents,  iincluding:  iWeak  iknowledge  iof  

itopics,  ilow  iparticipation  iin  iclass,  iand  ithe  iuse  iof  imother  itongue  

iwhich  ihas  ibecome  ia  ihabit. 

When  iin  iclass,  istudents  iactually  iwant  ito  italk  ia  ilot  iand  

iexpress  itheir  iopinions,  ibut  ithey  iare  iafraid  ithat  ithey  iare  iwrong  iand  

iwill  iaccept  icriticism,  ithis  iis  iwhat  ithen  ihinders  istudents  ifrom  

ideveloping  itheir  iabilities.  iThey  iare  ialso  ishy  iwhen  ibeing  ithe  icenter  

iof  iattention  iby  iother  istudents.  iLittlewood  irevealed  ithat  ispeaking  
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iclasses  ican  ialso  icreate  ibarriers  iand  ifear  ifor  istudents  ithemselves  

ibecause  iof  itheir  iinsecurities.
24

 

Another  iproblem  ithat  ican  ibe  iencountered  iwhen  ithey  iwant  ito  

imaster  ispeaking  iskills  iis  ithat  imany  istudents  icomplain  ithat  ithey  iare  

iunable  ito  iremember  ianything  ito  isay  i(weak  iin  ivocabulary)  iand  ithey  

ialso  ido  inot  ihave  ithe  imotivation  ito  iexpress  ithemselves  ior  imake  ian  

iincome  iin  ithe  iclassroom. 

Rivers  iargues  ithat  istudents  imay  inot  ibe  iable  ito  iexpress  itheir  

iideas  ibecause  iteachers  ialready  ihave  iprevious  itopics  ithat  istudents  ido  

inot  ilike  ior  ido  inot  isuit  ithem  iso  ithat  ithey  ido  inot  ihave  ienough  

iinformation  iabout  ithem.  iOf  icourse  istudents  iwill  ihave  idifficulty  

ianswering  iwhen  ithe  iteacher  iasks  istudents  ito  itell  ior  idescribe  ithe  

itopic  ithat  ihas  ibeen  igiven  ibecause  ithey  idon't  iknow  iwhat  ito  isay,  

iwhich  ivocabulary  ithey  ishould  ichoose  iand  ihow  ito  iuse  icorrect  

igrammar.
25

 

c. The  iTechnique  iof  iTeaching  iSpeaking  iSkill  iRelated  iwith  

iCommunicative  iLanguage  iTeaching 

Harmer  istated  ithat  i"Technique  iis  ithe  iimplementation  ithat  

ioccurs  iin  ithe  iclassroom.  iIt  iis  ithe  itricks  iand  istrategies  ichosen  iby  

ithe  iteacher  ito  iachieve  iits  igoals  iin  ithe  ilearning  iprocess." 
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Therefore,  ithis  itechnique  iincludes  ipractices  ithat  iare  icarried  iout  iin  

ilanguage  iclasses.  iin  iother  iwords,  itechniques  ican  ialso  ibe  icalled  

iexercises  imade  iby  ithe  iteacher  iwhen  idelivering  ilanguage  ilearning  

imaterial.
26

 

Related  ito  iclass  itechniques  iand  igroup  iassignments,  iBrown  

idefines  ithe  icharacteristics  iof  ithe  itechnique  iof  iTeaching  iSpeaking  

iSkill  iRelated  iwith  iCommunicative  ilanguage  iTeaching  i: 

1.   igames 

Games  ican  ibe  ithe  iactivities  imost  ioften  iused  iin  ievery  

ilearning  iactivity.  iGames  ican  ibe  iformal  iactivities  ithat  ican  ibe  

iassessed  iin  icertain  iways.  iGames  ithat  iare  ioften  iused  iin  ilanguage  

ilearning  iare  i"guessing"  igames.  iThere  iare  iso  imany  igames  ithat  iare  

icreated  iand  ideveloped  iin  ilearning,  iand  ithere  iare  iseveral  igames  ithat  

ican  ibe  iused  iin  ithe  iCLT  iexperience  iincluding:  iSpelling  ibess,  

iCrosswords,  iScrabble,  iDiplomacy  iand  iDebate.
27

 

2.  iRole  iplaying  ior  isimulation 

This  igame  iwill  iinvolve  itwo  ior  imore  ipeople  iwith  ithe  iaim  iof  

isolving  ia  icertain  iproblem.  iIn  irole  iplaying,  iThe  iteacher  ican  iprovide  

ia  iplot  ithat  imust  ibe  iplayed.  iFor  iexample,  ibetween  ia  inurse  iand  ia  

ipatient,  istudents  iwill  idevelop  itheir  ilanguage  iskills  iby  icomposing  

idialogues,  ipracticing  iexpressions  iand  iacting  iout  iin  ifront  iof  ithe  

iclass. 
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3.  iDrama 

Drama  ican  ialso  ibe  ireferred  ito  ias  ia  iform  iof  iform,  iincluding  

irole-playing  ior  isimulation  iactivities.  iDrama  ican  ibe  iformed  iin  ismall  

igroups  ias  iwell  ias  ilarge  igroups.  iThe  iteacher  ican  ichoose  ia  istory  

iline,  ieither  ia  ifairy  itale,  ia  ishort  istory  ior  itake  ia  istory  ifrom  ia  

ibook,  ithen  iask  istudents  ito  iform  ia  igroup  iand  ichoose  ia  icharacter  

ifor  ieach  istudent.  iThen  istudents  iare  iasked  ito  idevelop  ithe  iexisting  

istory  iand  iput  iit  iinto  iaction. 

4.  iInterview 

This  iactivity  ihas  ibeen  ivery  ipopular  iin  ievery  ilearning  iactivity.  

iInterviews  ican  ibe  iconducted  iin  ipairs  ior  iin  ismall  igroups..  iThere  

iare  imany  ibenefits  iof  ithis  iactivity  iincluding  iincreasing  igrammatical  

iabilities.  iThere  iare  imany  ibenefits  ithat  ican  ibe  itaken  ifrom  

iinterviewing  iactivities,  ione  iof  iwhich  iis  ito  idevelop  istudents'  

igrammatical  iabilities. 

5.  iBrainstorming 

Brainstorming  iis  ia  itechnique  iused  ito  iprovoke  icreativity  iin  

istudents  ithrough  ia  ishort  ithinking  iprocess.  iBrainstorming  iis  ia  isimple  

iactivity  ithat  ican  ibe  idone  iin  iclass.  iThe  iteacher  ican  igive  ia  ilight  

itopic  iand  ithen  iask  istudents  iwhat  ithey  ithink.  iThis  iActivities  ican  ibe  

idone  ias  ia  iwarm-up  ibefore  istarting  ito  ienter  ithe  imain  itopics  ito  ibe  

idiscussed. 
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6.  iInformation  iGaps 

An  iimportant  iaspect  ithat  imust  ibe  iconsidered  iin  iCLT  iis  ithe  

iInformation  iGap.  iThis  iproves  ithat  iin  ireal  icommunication  ipeople  

iusually  icommunicate  ion  ian  iongoing  ibasis  ito  iget  ithe  iinformation  

ithey  idon't  ihave.  iThat  iway  ithey  iwill  idraw  ion  ivocabulary,  igrammar,  

iand  iother  icommunication  istrategies  ito  isolve  ithe  iproblems  iat  ihand.  

iThis  iactivity  iit  ican  ibe  idone  iin  ipairs.  iWhere  ia  istudent  ihas  

iinformation  ithat  iis  inot  iknown  iby  iother  ipartners  iand  ithey  iwill  

ishare  iinformation  iwith  ieach  iother.   

7.  iJigsaw 

This  iactivity  iis  icarried  iout  iin  igroups,  iwhere  ieach  imember  iof  

ithe  igroup  iwill  ibe  igiven  ione  ispecific  ipiece  iof  iinformation  iin  iorder  

ifor  ithem  ito  ishare  iinformation  iwith  ieach  iother  ito  iachieve  ia  igoal. 

An  iexample  iis  ithe  iteacher  ilistening  ito  ia  irecording  ifrom  ithree  

idifferent  isources.  iThe  iteacher  iwill  iask  istudents  ifor  itheir  iopinion  

iabout  ithe  iinformation  ithey  iget  ifrom  ieach  isource.  iAfter  istudents  

ilisten  iand  irecord  ithe  iinformation  ithey  ireceive,  ithe  iteacher  iwill  

irandomize  ithem  iby  iforming  inew  igroups.  iAfter  istudents  ifind  itheir  

igroup  imembers,  ithey  ican  iexchange  iinformation  iand  ithe  iteacher  iasks  

igroup  irepresentatives  ito  idiscuss  ithe  iresults  iof  ithe  idiscussions  ithat  

ihave  ibeen  icarried  iout. 
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8.  iGroup  iDiscussion  i 

This  iactivity  iis  ia  isimple  iactivity  ithat  ican  ibe  iimplemented  iin  

ithe  iclassroom.  iGroup  iDiscussion  iis  ia  iway  ifor  iteachers  ito  iimprove  

istudents'  ispeaking  iskills.  iThe  iteacher  ican  idivide  ithe  iclass  iinto  

igroups,  ithen  ithe  iteacher  iprovides  ia  itheme  ior  iproblem  ito  ibe  

idiscussed.  iWith  igroup  idiscussions,  istudents  iwill  ibe  iactive  iin  ithe  

ilearning  iprocess. 

9.  iProblem  isolving  iand  idecision  imaking 

This  iactivity  ifocuses  ion  ihow  ito  ifind  iand  ifind  isolutions  ito  ia  

iproblem  ifrom  ithe  igroup.  iAfter  ithey  ican  ifind  ia  isolution  ito  ia  

iproblem  ithey  iare  iasked  ito  idiscuss  iwith  ieach  iother  iand  idetermine  

iwhat  idecisions  iwill  ibe  itaken  ion  ithe  iproblem.This  iactivity  ifocuses  ion  

ithe  icollaboration  iof  istudents  iin  ia  igroup,  iwhere  ibrands  ican  iexchange  

iopinions  iand  ifind  iconclusions  ifrom  ithese  iproblems.
28
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CHAPTER  iIII 

RESEARCH  iMETHOD 

 

A. Research  iDesign 

The  imethod  iused  iin  ithis  iresearch  iis  idescriptive  iqualitative.  

iKothari  iexplained  ithat  idescriptive  iresearch  iaims  ito  ifind  ithe  

iunderlying  idesires  iby  iusing  iinterviews  ito  ifind  ithese  igoals.  iHow  

istudents  ilearn,  ihow  iteachers  iteach,  iwhat  iclassrooms  iare  ilike  iare  iall  

ipart  iof  idescriptive  iqualitative  iresearch.  iThis  istudy  icollects  idata,  

ianalyzes  iexisting  idata  iand  ithen  idraws  iconclusions  ibased  ion  iexisting  

idata.
29

 

Qualitative  iresearch  ican  ibe  iconcluded  ithrough  idocument  iand  

ivisual  ianalysis.  iIn  iaddition,  ilibrary  isources  iare  ialso  ineeded  ito  

isupport  ithis  iresearch.  iDescriptive  iresearch  ihas  ithe  imain  iobjective,  

inamely  ito  idescribe  ifacts,  iobject  icharacteristics  iand  isubjects  iaccurately. 

The  iresearch  iis  ifocused  ion  iteaching  iEnglish  ispeaking  iusing  

iCommunicative  iLanguage  iTeaching  ito  iclass  iVIII  istudents  iof  iMTsS  

iTimbang  iLangsa.  iThe  idata  icollection  imethod  iwas  icarried  iout  iby  

iclassroom  iobservations  iand  iInterview.  iIn  ithis  icase,  ithe  itype  iof  

iresearch  ichosen  iis  idescriptive.  iLater  ithis  iwill  ihelp  ithe  ireader  ito  

iunderstand  ithe  isituations  ithat  ioccur  iin  ithe  ienvironment  iduring  ithe  

                                                          
29

 Kothari, Research Methodology : Methods and techniques, ( New Delhi: New Age 

International (P) Limited, Publisher,2004,), P.8 

 



33 
 

 
 

iobservation,  iwhat  ithe  iparticipants  ithink  iand  iwhat  iactivities  ican  ibe  

icarried  iout.  iThe  ifindings  iare  iexpected  ito  ibe  iable  ito  ichange  ithe  

iteaching  iand  ilearning  isituation  ias  ia  iwhole  iand  ipositively  iand  

istudents  ican  iachieve  itheir  igoals  iin  ilearning  iEnglish. 

B. Research  iSetting 

1. Place  iOf  iThe  iResearch 

The  iresearch  iwas  iconducted  iat  iMtsS  iTimbang  iLangsa.  iIt  iis  

ilocated  ion  iJln.  iMedan-Banda  iAceh,  iTimbang  iLangsa  iVillage.  iThis  

ischool  ihas  i3  iClasses.  i 

2. Time  iOf  iThe  iResearch 

The  iresearch  iwas  iheld  ion  ifirst  isemester  iin  iacademic  iyear  

i2021/2022  iat  iMTsS  iTimbang  iLangsa.  iThe  iobservation  iwas  iheld  ion  

i04  iJanuary  i–  i10  iJanuary  i  i2021. 

3. The  iSubject  iOf  iThe  iResearch 

The  iresearch  isubject  iis  ithe  iobject  iof  ithe  iresearch  ito  ibe  

iinvestigated.
30

 

According  ito  iLo  idocoet,  iHe  iexplained  ithat  iresearchers  iusually  

ichoose  isubjects  ibased  ion  iwhat  ihe  iwill  iresearch  ior  ibased  ion  ithe  

iquestions  ithat  iwill  ibe  iasked.  iThis  iis  idone  ito  iobtain  ikey  

iinformation  ias  ineeded.
31

Based  ion  ithis,  ithe  iresearcher  ichose  iClass  

iVIII  ifrom  iMtsS  iTimbang  iLangsa  ias  ithe  isubject  iof  ithis  istudy  iand  

ichose  iMrs.  iDian  iRahmi,  iS.Pd  ias  ithe  iEnglish  iTeacher  iat  ithe  ischool  
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ias  ithe  iInformant  ibecause  iMrs.  iDian  iRahmi,S.Pd  i  iis  ia  iteacher  iwho  

iwill  iapply  ipaint  iin  ithe  iEnglish  iclass,  iespecially  iin  ieighth  igrade. 

The  idata  iin  ithis  istudy  iwere  icollected  iin  ithe  iform  iof  

iinformation  iobtained  ifrom  iobservations  iand  iinterviews  iabout  iteaching  

ispeaking  iusing  iCommunicative  iLanguage  iTeaching  ifor  iclass  iVIII  

istudents  iat  iMtsS  iTimbang  iLangsa  iacademic  iyear  i2021  iwith  idata  

isources,  inamely  iinformants  iand  idocuments.  iResearchers  ichose  iCLT  

iin  itheir  iresearch  ibecause  iCLT  iis  ia  ilearning  imethod  imost  iwidely  

iused  iby  iteachers  iin  iEnglish  iclassrooms.  iCommunicative  iLanguage  

iTeaching  iis  ithe  ieasiest  iapproach  ito  iapply  iwhen  iin  iclass  ibecause  

ithis  imethod  iprovides  imany  iopportunities  ifor  istudents  ito  iimprove  

itheir  iabilities. 

C. The  iProcedure  iOf  iCollecting  iData 

In  ithis  istudy,  ithe  iresearcher  iapplied  iseveral  idata  

icollection  itechniques,  iincluding:  iInterviewiand Observation.  i 

1. Interview 

Interview  iis  iConversations  iwith  ithe  ispecific  iIntensions  iand  

iObject.
32

  iInterviews  iconducted  iwith  ithe  iteacher  iand  iseveral  istudents  

iduring  ithe  iobservation  iaimed  ito  ifind  iout  iwhat  ithe  iteacher  iand  

istudents  ithought  iabout  ithe  iteaching  iand  ilearning  iprocess  ithat  ihad  

ibeen  icarried  iout  iso  ifar.  iKothari  iexplained  ithat  iinterviews  iare  idata  

icollection  ithat  iinvolves  ipresenting  iverbally  iand  ireceiving  iverbal  
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ireplies  ias  iwell.  iThis  imeans  ithat  iinterviews  iare  iconducted  iby  itwo  

iparties  iwho  iact  ias  iinterviewers  iand  iresource  ipersons.
33

 

An  iinterview  iis  ia  iconversation  ito  iachieve  ia  ispecific  igoal.  

iThis  iconversation  iis  iof  icourse  icarried  iout  iby  itwo  iparties,  iwhere  

ithe  iinterviewer  iwill  igive  iseveral  iquestions  ito  ithe  iinterviewee.
34

 

In  ithis  iresearch,  iresearchers  iwere  iused  isemi  istructured  

iinterviews  ias  ia  idata  icollection  itechnique.  iThis  itype  iof  iinterview  iis  

iincluded  iin  ithe  iin-depth  iinterview  icategory,  ibecause  iin  iits  

iimplementation  iit  iis  ifreer  iwhen  icompared  ito  istructured  iinterviews.  

iThe  ipurpose  iof  ithis  iinterview  iis  ito  ifind  iproblems  imore  iopenly,  iin  

ia  iway  ithat  ithe  iinterviewee  iis  iasked  ifor  itheir  iopinions  iand  

iideas.
35

This  itechnique  iwas  ichosen  ibecause  ithe  iresearcher  iwere  iprepare  

iquestions  ithat  iare  itailored  ito  ithe  iresearch  iproblem,  ion  ithe  iother  

ihand,  ithe  iresearcher  iwants  ito  ihear  ithe  ianswers  ifrom  ithe  isource  

iopenly  iand  ifreely,  iand  iwants  ito  iknow  ithe  iideas  ior  iopinions  iof  ithe  

iinformants. 

With  ithis  itechnique,  ithe  iresearcher  iconducted  ian  iinterview  iwith  

iMrs.  iDian  iRahmi  ias  ian  iEnglish  iteacher  ifor  igrade  iVIII  iat  iMtsS  

iTimbang  iLangsa  ifor  ithe  i2021  i/  i2022  ischool  iyear.  iDuring  ithe  

iinterview  ithe  iresearcher  igave  iten  iquestions  ito  iMrs.  iDian  iRahmi  
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iabout  ihow  ithe  iprocess  iof  iteaching  iand  ilearning  iEnglish,  iespecially  

ispeaking  iusing  ithe  iCommunicative  iLanguage  iTeaching  imethod.  

iInterviews  iwere  iconducted  ifor  ione  iday,  inamely  ion  iJanuary  i7
th

,  

i2021. 

2.  iObservation 

Creswell  istated  ithat  iobservation  iis  ia  ispecial  iskill  ithat  irequires  

iproblem  imanagement  iregarding  ithe  ipotential  idescription  iof  ithe  

iinterviewer.
36

 

Observation  iis  ione  iof  ithe  idata  icollection  itechniques  iin  ia  istudy  

irelated  ito  iresearch  iproblems.  iThe  iprocess  ican  ibe  idone  iusing  ia  

ifield  inote  imethod  iand  ichecklist.  iObservation  iis  ia  idata  icollection  

itechnique  ithat  iis  icarried  iout  ithrough  ian  iobservation,  iaccompanied  iby  

inotes  ion  ithe  istate  ior  ibehavior  iof  ithe  itarget  iobject.  i 

According  ito  iNana  iSudjana,  iobservation  iis  ia  isystematic  

iobservation  iand  inote-taking  iof  ithe  isymptoms  ibeing  iresearched  

iobservation  itechniques  iare  isystematic  iobservation  iand  irecording  iof  

ithe  iphenomena  ibeing  iinvestigated.
37

  iIn  ia  ibroad  isense,  iactual  

iobservation  iis  inot  ilimited  ito  iobservations  icarried  iout  ieither  idirectly  

ior  iindirectly. 

From  ithe  iabove  iunderstanding,  iit  ican  ibe  iconcluded  ithat  

iobservation  iis  ia  itechnique  iof  icollecting  idata  ithrough  idirect  

iobservation  iof  ian  ievent. 

The  itypes  iof  iobservations  icarried  iout  iin  ithis  istudy  iare: 
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a.  iNon-participant  iobservation,  imeaning:  ithe  iauthor  idoes  inot  itake  ipart  

i/  iis  inot  iseen  idirectly  iin  ithe  iactivities  iof  ithe  ipeople  ibeing  

iobserved; 

b.  iStructured  iobservation,  imeaning:  iin  imaking  iobservations  ithe  iauthor  

irefers  ito  ithe  iguidelines  ithat  ihave  ibeen  iprepared  iin  iadvance  iby  ithe  

iauthor. 

In  ithis  istudy,  iresearchers  iwill  iuse  istructured  iobservation  iin  ithe  

idata  icollection  iprocess,  iwhere  ithe  iauthor  iwill  iuse  ifield  inotes  iduring  

ithe  istudy.  iResearchers  iwant  ito  isee  ihow  iteachers  iapply  iCLT  iin  ithe  

iclassroom  ibased  ion  iCLT  icharacteristics.  iTo  iincrease  ithe  ivalidity  iof  

ithe  idata  iin  ithe  istudy,  iresearchers  ialso  iused  ichecklist  iduring  ithe  

iobservation.  iObservation  irubric  iwas  imade  ibased  ion  ithe  icharacteristics  

iof  ithe  iCLT  iitself.  iResearchers  imade  iobservations  ion  iclass  iVIII  

istudents  iof  iMtsS  iTimbang  iLangsa  ito  iget  iinformation  iabout  ithe  

iimplementation  iof  iCLT  iteaching  iin  ispeaking  ilearning. 

D. The  iProcedure  iof  iData  iAnalysis 

In  ithis  istudy,  idata  ianalysis  iwas  icarried  iout  iusing  idescriptive  

iqualitative  imethods.  iResearchers  iused  ian  iinteractive  ianalysis  imodel  iin  

ithe  iform  iof  idata  icollection,  idata  ireduction,  idata  ipresentation  iand  

idrawing  iconclusions.  iResearchers  icollect  idata  ithen  ireduce  iand  ipresent  

iit.  iDuring  idata  ireduction,  iresearchers  iwill  ireject  idata  ithat  iare  

ideemed  iunimportant  iso  ithat  iresearchers  iwill  ieasily  ifind  ithe  idesired  

imain  iinformation.  iFurthermore,  iin  ipresenting  ithe  idata  ithe  iresearcher  

ipresents  ithe  idata  isystematically  iand  ilogically,  iso  ithat  ithe  imeaning  iof  

ieach  ievent  ibecomes  iclear.  iResearchers  ifound  idata  ibased  ion  ithe  

iresults  iof  idata  ireduction  iand  ipresentation. 
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1. Reducing  iData 

In  ia  istudy,  inot  iall  ithe  iinformation  ifound  iis  iimportant.  iIn  ithis  

icase,  ithe  iresearcher  imust  isort  iout  iwhich  iinformation  iis  iimportant  

iand  iretrieve  iit  iand  ithen  idiscard  ithe  iinformation  ithat  iis  ideemed  

iunimportant. 

2. Presenting  ithe  iData  i 

Presentation  iof  idata  imeans  idisplaying  idata  iin  ithe  iform  iof  ia  

inarrative  ior  idescription.  iThis  itechnique  iaims  ito  icompile  ithe  

iinformation  iobtained,  ithen  idescribe  iit  iand  idraw  iconclusions.  iWith  ithe  

ipresentation  iof  idata,  iresearchers  ican  ifind  iout  iwhat  iactions  ito  itake  

iin  ithe  ifuture. 

3. Drawing  iConclusion 

Interesting  iwalking  iactivity.  iIn  ithis  icase,  iit  iis  itaken  ibased  ion  

ithe  iresearchers'  iinterpretation  iduring  ithe  iresearch.  iResearchers  

iaccumulate  iand  iformulate  iconclusions  ias  ithe  iresearch  iis  iongoing. 

Schema  i1.  iProcesses  iof  iData  iAnalysis  i(Miles  iand  

iHuberman)
38

 

                                                                           iDATA  iDISPLAY  i  i   

  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i i  i  i  i  i  i  i  i  i  i  i  i  

i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i   

                     onConcluss 

  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  cOi  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i  i 

 

                                                          
38

Matthew B. Milles, A. Michael Huberman. Qualitative Data Analysis-  An 

Expanded Sourcebook, ( New Delhi: Sage Publication,1994), p. 26 

THE DATA 
COLLECTION 

DATA REDUCTION  CONCLUSIONS 



39 
 

 
 

CHAPTER  iIV 

RESEARCH  iFINDING  iAND  iDISCUSSION  i 

 

A. The  iResearch  iFinding 

In  ithis  isection  ithe  iresearcher  idiscusses  ithe  iresults  iof  

iobservations  iand  iinterviews  ithat  ihave  ibeen  iconducted  iduring  ithe  

istudy.  iThe  iquestions  iin  ithe  iinterview  iand  ialso  ion  ithe  iobservation  

isheet  iwere  ibuilt  ibased  ion  ithe  iCommunicative  iLanguage  iTeaching  

i(CLT)  icharacteristics,  ithe  itype  iof  ilearning  iwith  iCLT  iand  ialso  ithe  

iroles  iof  iteachers  iand  istudents  iin  ithe  iCLT  iclass. 

The  iresults  iof  ithe  iobservations  iand  iinterviews  iwill  ibe  

iexplained  iin  imore  idetail  ibelow:  i 

1. Observation  iReport  iChecklist  iField  iNotes 

  iObservation  iactivities  iwere  icarried  iout  ito  ifind  iout  ihow  

ithe  iteaching  iand  ilearning  iprocess  iwas  icarried  iout  iby  iapplying  ithe  

iCommunicative  iLanguage  iTeaching  imethod  iin  iSpeaking  iLearning.  iIn  

ithe  iobservation  iprocess,  ian  iobservation  ichecklist  ihas  ibeen  iprepared  

ito  icarry  iout  iCommunicative  iLanguage  iTeaching.  iObservations  iwere  

imade  ifor  i5
th  i

(Fifth)  idays,  istarting  ifrom  ithe  itime  ithe  iresearcher  

irequested  ipermission  ito  iconduct  iresearch,  imaking  ithe  ifirst  iobservation  

iby  ilooking  iat  ithe  istate  iof  ithe  ischool  ias  iwell  ias  ithe  istudents  iuntil  

ithe  iresearcher  ientered  ithe  iclass  ito  iwitness  ihow  ithe  iteaching  iand  

ilearning  iprocess  itook  iplace. 
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The  isteps  itaken  iby  iresearchers  iin  icarrying  iout  ithe  

iobservation  iprocess  iare  i: 

1.  iThe  iresearcher  iprepares  ia  isheet  ifor  iobservation  iand  ialso  ia  

ichecklist  isheet  ithat  iwill  ibe  ineeded  iduring  ithe  iresearch. 

2.  iResearchers  igo  ito  iMtss  iTimbang  iLangsa  ito  iapply  ifor  

ipermission  ito  iconduct  iresearch. 

3.  iDuring  ithe  iobservation  iprocess  ithe  iresearcher  ijoins  ithe  

iclassroom. 

4.  iResearchers  iobserve  ihow  iteachers  iapply  iCLT  iin  ithe  

iclassroom  iduring  ithe  iteaching  iand  ilearning  iprocess. 

5.  iThe  iresearcher  iwrote  iseveral  ifield  inotes  iduring  ithe  iresearch  

iprocess  iin  ithe  iclassroom. 

The  iteaching  iand  ilearning  iprocess  iby  iapplying  ithe  

icommunicative  ilanguage  iteaching  imethod  ican  ibe  iseen  ithrough  ithe  

ifollowing  iexplanation  iby  iThe  iObservation  ion  ithe  itable   

No Content SA S SD D 

1. 

During  ithe  ilearning  iprocess  

ithe  iteacher  iprovides  

iopportunities  ifor  istudents  ito  

ibe  imore  iactive  iin  ithe  

iclassroom. 

     

2. 

In  iCLT  iclasses  ithe  iteacher  

ibuilds  istudents'  iself-

confidence  iby  igiving  ithem  

ithe  iopportunity  ito  ispeak  

idirectly.  i 
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Based  ion  ithe  ichecklist  itable  iabove,  ipoint  inumber  ione  ishows  

ithat  ithe  iteacher  istrongly  iagrees  ithat  iduring  ithe  ilearning  iprocess  ithe  

iteacher  iprovides  iwider  iopportunities  ifor  istudents  ito  idevelop  itheir  

iabilities.  iThis  iis  ian  iimportant  ipoint  icontained  iin  ithe  iCharacteristics  

iof  iCommunicative  iLanguage  iTeaching.  iIn  ithe  iCommunicative  

iLanguage  iTeaching  iclass,  ithe  imain  ifocus  ilies  ion  icommunicative  

ilanguage  icompetence.  iHow  istudents  iplay  ia  irole  iin  ithe  iclassroom  

iand  iso  ithat  ithey  iare  iable  ito  ibuild  ia  iclass  iatmosphere  ithat  iis  

icommunicative  iand  inot  ipassive.  iThe  iteacher  ialso  istrongly  iagrees  

3.  i 

In  ithe  iCommunicative  

iLanguage  iTeaching  iclass  ithe  

iteacher  igives  ifreedom  ito  

istudents  ito  iexpress  iand  

iconvey  itheir  iopinions  

ithrough  idiscussion  igroups.  i 

     

4.  i 

In  ithe  ilearning  iprocess  ithe  

iteacher  ionly  idirects  ithe  

itopic  iand  iguides  istudents  ito  

iexpress  itheir  iopinions. 

     

5.  i 

The  iteacher  imonitors  ithe  

istudents  idiscussing  iin  igroups  

iand  iprovides  ithe  ikeywords  

ithe  istudents  ineed  iin  ifinding  

imaterial  iconclusions  ifrom  

ithe  igiven  itopic. 

     

6. 

Students  ihold  idiscussions  iin  

igroups  iand  iexpress  itheir  

iopinions  imore  iconfidently. 

     

7.  i 

Students  ihave  ithe  ifreedom  

ito  idevelop  itheir  ispeaking  

iskills  iwhen  ithe  iteacher  ionly  

imonitors  iand  iprovides  

iimportant  iinformation  ito  

ieach  igroup. 
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iwith  ipoint  inumber  itwo  iand  ithree  ithat  iIn  iCLT  iclasses  ithe  iteacher  

ibuilds  istudents'  iself-confidence  iby  igiving  ithem  ithe  iopportunity  ito  

ispeak  idirectly.  iBy  iproviding  ithe  iopportunity  ito  ispeak  idirectly  ito  

istudents,  iteachers  ibuild  iself-confidence  iand  imotivation  iin  istudents.  

iThe  iteacher  ibelieves  ithat  iby  igiving  istudents  ithe  iopportunity  ito  

ispeak  idirectly  iin  ithe  iform  iof  igroup  idiscussions,  istudents  iwill  ibe  

imore  iwilling  ito  iexpress  itheir  iopinions.  iAt  ipoint  inumber  ifour  ithe  

iteacher  iagrees  ithat  ithe  iteacher  ionly  iguides  iand  iprovides  idirection  ito  

istudents  iby  igiving  ione  itopic  iand  igiving  istudents  ithe  iopportunity  ito  

idiscuss  ithat  itopic.  iThe  iteacher  istrongly  iagrees  iwith  ipoint  inumber  

ifive  iwhere  ithe  iteacher  imonitors  ithe  istudents  idiscussing  iin  igroups  

iand  iprovides  ithe  ikeywords  ithe  istudents  ineed  iin  ifinding  imaterial  

iconclusions  ifrom  ithe  igiven  itopic.  iMeanwhile,  ibased  ion  ithe  ichecklist  

itable  iat  ipoints  inumber  isix  iand  iseven,  iteachers  iagree  ithat  istudents  

ihold  idiscussions  iin  igroups  iand  iexpress  itheir  iopinions  imore  

iconfidently  iand  istudents  ihave  ithe  ifreedom  ito  idevelop  itheir  ispeaking  

iskills  iwhen  ithe  iteacher  ionly  imonitors  iand  iprovides  iimportant  

iinformation  ito  ieach  igroup.  i 

In  iaddition,  ito  iadd  ito  ithe  ivalidity  iof  ithe  idata  iin  ithe  istudy,  

iduring  ithe  iobservations  icarried  iout  ion  i:  i06
th

  iJanuary  i–  i10
th

  

iJanuary  i2021  i,  ithe  iresearcher  iadded  iseveral  ifield  inotes  iwhich  iwill  

ibe  idescribed  ias  ibelow:  i 
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The  iresearcher  ifound  ithat  ithe  iteacher  itaught  iin  ithe  iclassroom  

iusing  ia  iteaching  iprocess  ithat  iwas  idivided  iinto  ithree  istages.  iThe  

ifirst  istage  iis  ithe  iopening  iof  ilearning,  ithe  isecond  istage  icontains  ithe  

imain  iactivities,  iand  ithe  ithird  icloses  ithe  ilesson  iand  iconducts  

ievaluation. 

a).  iOpening  i 

In  ithe  iteaching  iand  ilearning  iprocess  ithe  iteacher  iapplies  ian  

iactive  ilearning  imodel  iin  ithe  iclassroom.  iThe  iteacher  iemphasizes  ithe  

ithought  iof  iunderstanding  ithe  imaterial  ito  istudents.  iTeaching  iand  

ilearning  iactivities  ibegin  iwith  ithe  iteacher  igreeting  istudents  iwith  

igreetings.  i"  iAssalamualaikum."  iand  igreet  istudents  iwith  ilight  

iconversation  isuch  ias:  i"Good  imorning  ieveryone?  iHow  iare  iyou  

itoday?  iDid  iyou  ihave  ibreakfast  ibefore  igo  ito  ischool?".  iAfter  ithat  

ithe  iteacher  ichecks  ithe  iattendance  iof  ithe  istudents  iby  itaking  itheir  

iattendance.  ithe  iteacher  icalls  ithe  inames  iof  ithe  istudents  ione  iby  ione  

ito  icheck  ithe  iattendance  iof  ithe  istudents.  iand  ifound  ithat  ithere  iwere  

ithree  istudents  iwho  idid  inot  iattend,  itwo  iof  ithem  idid  inot  icome  ito  

ischool  ibecause  ithey  iwere  isick  iwhile  ione  istudent  idid  inot  iattend  

iwithout  iinformation.  iAfter  ifinishing  ichecking  istudent  iattendance,  ithe  

iteacher  iasks  i"do  iwe  ihave  ihomework  ior  iassignments?"  iand  ialso  iask  

i"what  imaterial  ihave  iwe  istudied  ibefore?".  iBy  iasking  iquestions  ilike  

ithat  ithe  iteacher  iinvites  istudents  ito  irecall  ipast  imaterial  iso  ithat  ithe  

iteacher  ican  icontinue  ito  ithe  inext  imaterial. 
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Based  ion  iobservations,  ithe  iteacher  istarts  ithe  iclass  iwith  

igreetings  iand  igreets  ithe  istudents,  ithen  iasks  iabout  ithe  iprevious  

imaterial  ito  istimulate  istudents'  imemories  iabout  ithe  imaterial  ithat  ihas  

ibeen  ilearned. 

b).  iMain  iActivity  i 

In  ithe  imain  iactivity  ithe  iteacher  iprovides  iinstructions  ito  

istudents  ito  iform  igroups.  iThe  iteacher  idivides  ithe  iclass  iinto  igroups  

ifor  idiscussion.  iAfter  istudents  ihave  ibeen  iin  itheir  igroups,  iteacher  

igives  ione  idifferent  itopic  ito  ieach  igroup.  iThen  ieach  igroup  imember  

iis  iasked  ito  idiscuss  ithe  itopics  ithat  ihave  ibeen  idistributed.  iDuring  

ithe  ilearning  iprocess  ithe  iteacher  iuses  imixed  ilanguages  iincluding  

iIndonesian  iand  iEnglish,  ithis  iis  idue  ito  ithe  iweak  ivocabulary  iof  ithe  

istudents,  iwhich  icauses  ithe  iteacher  ito  iuse  iIndonesian  ion  iseveral  

ioccasions. 

The  iteacher  igives  ififteen  iminutes  ifor  istudents  ito  idiscuss  ithe  

itopic  iwith  itheir  irespective  igroup  imembers.  iThe  iteacher  igives  isome  

ikey  iwords  ithat  iare  idifficult  ifor  istudents  ito  iunderstand  ito  ihelp  ithe  

idiscussion  iprocess  iin  ithe  iclassroom.  iIn  ithis  icase  ithe  iteacher  

iobserves  ihow  istudents  iexpress  itheir  iideas  ior  iopinions  idirectly.  iEach  

istudent  iis  igiven  ithe  iopportunity  ito  ispeak  iin  itheir  igroup.  iStudents  

imay  ialso  iask  ithings  ithey  idid  inot  iunderstand  iduring  ithe  icourse  iof  

ithe  idiscussion.  iThe  iteacher  ifacilitates  istudents  iwith  ivocabulary  ithat  

ithe  istudents  idon't  iknow  iabout  ithe  igiven  itopic.  i 
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After  ififteen  iminutes  ihave  ipassed,  ithe  iteacher  ithen  iasks  ieach  

istudent  ito  ibe  iready  ito  ipresent  ithe  iresults  iof  itheir  idiscussion  ito  

ithe  iclass.  iEach  igroup  imember  iwas  iasked  ito  ishare  ione  iof  itheir  

iopinions.  iTheir  itask  iis  ito  idescribe  iobjects,  ipeople  iand  iplaces  ithat  

ihave  ibeen  ipreviously  idetermined  iby  ithe  iteacher  ifor  ieach  igroup.  

iEach  istudent  iis  iasked  ito  ispeak  iwithout  ibeing  irepresented. 

Then  igroup  ione  icame  ito  ithe  ifront  iof  ithe  iclass  ito  ipresent  

ithe  iresults  iof  itheir  idiscussion.  iGroup  ione  igot  ia  itopic  ito  idescribe  

ithe  icellphone.  iThey  ibegan  ito  idescribe  ithe  iresults  iof  itheir  igroup  

idiscussion: 

S.1:  i“Handphone  iis  ione  iof  ithe  imost  iwidely  iused  iobjects  iby  

ihumans  itoday.” 

S.2:  i“Handphone  ihave  ivarious  ishapes  iand  icolors,  isome  iare  

irectangular  iand  isome  iare  ioval.” 

S.3:  i“Handphone  ihelps  ihumans  ito  icommunicate  iwith  ieach  

iother  iwithout  ihaving  ito  imeet.  iMobile  ican  ibe  iused  iby  iall  

ipeople,  iboth  iyoung  iand  iold.  iworkers  iand  istudents.” 

After  igroup  ione  ifinished  idescribing  ithe  iresults  iof  itheir  

idiscussion,  ithe  iteacher  iinvited  igroup  itwo  ito  icome  ito  ithe  ifront  iof  

ithe  iclass  iand  ipresent  ithe  iresults  iof  itheir  idiscussion.  iGroup  itwo  igot  

ia  ichance  ito  idescribe  ithe  iplace  iand  ithey  ichose  iHutan  iLindung  ito  

idescribe  iit.  i 
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S.1:  i"Hutan  iLindung  iis  ia  itourist  ispot  iin  iLangsa  iCity.  iHutan  

iLindung  iis  ialways  icrowded,  iespecially  iduring  iholidays." 

S.2:  i"In  iHutan  iLindung  iwe  ican  isee  imany  ithings  isuch  ias:  

ivarious  ikinds  iof  ianimals,  iplants  iand  ialso  itraditional  ibuildings." 

S.3:  i"Hutan  iLindung  ihas  iseveral  iareas  ifor  isports  ias  iwell  ias  

iplaying.  iIn  iHutan  iLindung  iwe  ican  ialso  itake  ia  iboat  ito  igo  iaround  

ithe  ilake." 

The  iteacher  iapplauded  ithem  iand  ithen  iinvited  ithe  igroup  iof  

itwo  ito  isit  idown  iagain.  iThe  iteacher  icalls  ithe  ilast  igroup  ito  icome  

ito  ithe  ifront  iof  ithe  iclass  iand  ishare  ithe  iresults  iof  itheir  idiscussion.  

iGroup  ithree  igot  ithe  iopportunity  ito  idescribe  ione  iof  ithe  iteachers  iin  

ithe  ischool.  iThen  ithey  ichose  iMrs.  iDelvi  iAndriani  ito  idescribe. 

S.1:  i"Mrs.  iDelvi  ihas  iwhite  iskin  iand  ialso  ihas  ia  isharp  inose." 

S.2:  i"Bu  iDelvi  iis  ivery  ifriendly  iand  ialso  iaffectionate.  iBu  

iDelvi  iis  inever  iangry  iwith  istudents." 

S.3:  i"Bu  idelvi  ihas  ia  imole  ion  iher  iface,  iand  ibu  idelvi  ialso  

ihas  ia  inice  ivoice." 

The  iteacher  iapplauds  ieach  igroup  iand  iappreciates  itheir  ihard  

iwork.  iThe  iteacher  idoes  inot  iblame  itheir  iopinion,  ithe  iteacher  

iprovides  isome  icorrections  ito  itheir  iappearance  iin  ifront  iof  ithe  iclass.  

iTeachers  iwant  ieach  istudent  ito  ihave  ithe  iconfidence  ito  ispeak  iin  

ifront  iof  ithe  iclass  iwithout  ifear  iof  ifeeling  iwrong. 
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The  iteacher  irealizes  ithat  isome  istudents  iare  iafraid  ito  iexpress  

itheir  iopinion.  iThe  iteacher  ialso  iprovides  imotivation  ito  istudents  ito  

ibe  imore  iconfident  iin  ithe  ifuture.  iStudents  idare  ito  iconvey  itheir  

iideas  iwithout  ifeeling  ipressured.  iBased  ion  ithis,  iit  ican  ibe  iseen  ithat  

ithe  iteacher  ihas  iimplemented  ithe  icharacteristics  iof  iCLT,  inamely: 

1).  iStudents  iare  igiven  ithe  iopportunity  ito  iexpress  itheir  

iopinions  iconfidently. 

2).  iThe  iteacher  iacts  ias  ia  ifacilitator  iand  ialso  ian  iobserver  iin  

ithe  iclassroom.  iwhile  istudents  iplay  ian  iactive  irole  iduring  ithe  

ilearning  iprocess. 

c).  iEvaluation  i 

After  iall  igroups  ihave  iappeared  iand  ithe  iteacher  ihas  ialso  

iprovided  isome  icorrections  iand  imotivation,  ithe  iteacher  ithen  igives  

iassignments  ito  istudents  ito  idescribe  itheir  irespective  ifriends.  iBefore  

ithe  irecess  ibell  irings,  ithe  iteacher  iasks  iquestions  iabout  ithe  imaterial  

ithat  ihas  ibeen  igiven.  iThe  iteacher  ialso  ireviews  ithe  imaterial  ias  ithe  

iclosing  iof  ithe  iclass.  iThen  ithe  iclass  iwas  iclosed  iby  isaying  

i“Hamdallah”  itogether. 

In  ithis  icase,  iit  ican  ibe  iseen  ithat  ithe  iteacher  ihas  iconducted  ia  

iquestion  iand  ianswer  isession  iwhich  ihas  igreatly  ihelped  iimprove  ithe  

istudents'  ispeaking  iability.  iThe  iteacher  ialso  ibuilds  iself-confidence  iin  

ieach  istudent  iso  ithat  ithey  ino  ilonger  ifeel  iafraid  iwhen  ithey  iare  iin  

iEnglish  iclass. 
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Based  ion  ithe  iabove  iobservations,  iit  ican  ibe  iseen  ithat  ithe  

iteaching  iand  ilearning  iprocess  iin  ithe  ieighth  igrade  iMtss  iTimbang  

iLangsa  iis  ito  imake  istudents  imore  iactive  iin  ithe  iclassroom  iusing  ithe  

iCLT  iapproach.  iThe  igoal  iis  ifor  istudents  ito  iimprove  itheir  ispeaking  

iskills  i(Communicative  iAbility).  iThe  iresearcher  ifound  ithat  ithe  

iteaching  iand  ilearning  iprocess  iwent  iwell.  iThe  iteacher  iapplied  ithe  

isame  iCLT  icharacteristics  ias  iBrown's  iopinion  iregarding  ithe  iCLT  

icharacteristics.  iThe  iteacher  iprovides  iexplanations  iand  idirections  

iaccording  ito  ithe  imaterial  ibeing  istudied.  iThe  iteacher  ialso  iprovides  

iopportunities  ifor  istudents  ito  idevelop  iand  iconvey  iideas  iin  itheir  

iminds.  iThe  iteacher  iforms  igroups  iso  ithat  istudents  ican  idiscuss  iand  

iexchange  iideas  ibecause  ifollowing  ithe  iteacher's  iopinion  istudents  iare  

imore  icourageous  iin  iconveying  itheir  iideas  ito  itheir  ipeers  ithan  itheir  

iteachers,  iso  istudents  ican  iexplore  itheir  iability  ito  ifind  iideas  iand  

iconvey  ithem  ito  iother  istudents.  iDuring  ithe  iteaching  iand  ilearning  

iprocess  ithe  iteacher  ialso  icontrols  istudents  iand  isees  iwhich  istudents  

iare  iactive  iand  iinactive  iduring  ithe  iteaching  iand  ilearning  iprocess.  

iThe  iteacher  icontinues  ito  iguide  iand  iprovide  idirection  ito  istudents  

iwho  ido  inot  iunderstand  ithe  imaterial  iand  ihelp  istudents  iwho  ihave  

idifficulty  ifinding  ithe  iright  ivocabulary  ifor  itheir  iideas.  iAfter  istudents  

ifinish  idiscussing,  igroup  irepresentatives  iare  iasked  ito  iread  ithe  iresults  

iof  itheir  idiscussion  iin  ifront  iof  ithe  iclass,  iso  ithat  ithe  iteacher  iand  

iother  istudents  ican  icorrect  ieach  iother's  iclasses. 
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2. The  iResult  iOf  iInterview 

The  iquestions  iin  ithe  iinterview  iare  irelated  ito  ithe  iCharacteristic  

iCommunicative  iLanguage  iTeaching  i(CLT)  istrategy  iand  iwhat  iproblems  

iteachers  iface  iwhen  iimplementing  iCLT  iand  ialso  ihow  iteachers  ifind  

isolutions  ito  ithe  iproblems  ithey  iface.  iThe  iresults  iof  ithe  iinterview  

iare  idescribed  ibelow: 

1.   iQ.1  i:  i”  iBagaimana  iAnda  imengajar  iBerbicara  idi  ikelas?  i(How  

ido  iyou  iteach  ispeaking  iin  ithe  iclass?)” 

 

  i“Saya  imengajar  ispeaking  iseperti  iguru  iguru  ibahasa  iinggris  

ilainnya.  isaya  imenggunakan  iRPP  idan  ijuga  isyllabus  iyang  isesuai  

idengan  iaturan  ipemerintah  idan  ijuga  ipihak  isekolah.  iAda  ibanyak  

imetode  idan  istartegi  iyang  idapat  idigunakan  ididalam  ikelas  ibahasa  

iinggris.  iHal  iini  itentunya  iharus  idisesuaikan  idengan  ikemampuan  isiswa  

isupaya  imateri  idapat  itersampaikan  idengan  ibaik.  iSaya  ijuga  idemikian  

ikok,  isaya  imelihat  ilatar  ibelakang  ikemampuan  isiswa  ilebih  idulu  ibaru  

ikemudian  imenentukan  istrategi  ibelajar  iyang  idapat  isaya  ipilih.  ikita  

itidak  ibisa  imemaksakan  imetode  iatau  istrategi  itertentu  ikepada  isiswa.” 

“(I  iteach  ispeaking  ilike  iany  iother  iEnglish  iteacher.  iI  iuse  ithe  

iRPP  iand  ialso  ithe  isyllabus  ithat  iis  iin  iaccordance  iwith  ithe  

iregulations  iof  ithe  igovernment  iand  ialso  ithe  ischool.  iThere  iare  imany  

imethods  iand  istrategies  ithat  ican  ibe  iused  iin  iEnglish  iclassrooms.  iOf  

icourse,  ithis  imust  ialso  ibe  iadjusted  ito  ithe  istudents'  iabilities  iso  ithat  

ithe  imaterial  ican  ibe  iconveyed  iproperly.  iLikewise,  iI  ilook  iat  ithe  



50 
 

 
 

ibackground  iof  ithe  istudents'  iabilities  ifirst  iand  ithen  idetermine  ithe  

ilearning  istrategies  ithat  iI  ican  ichoose.  iwe  icannot  iimpose  icertain  

imethods  ior  istrategies  ion  istudents.)”  i 

2. Q.  i2  i:  i“  iApa  itujuan  iUtama  iAnda  idalam  imengajarkan  

iketerampilan  iberbicara?  i(What  iis  iyour  iPrimary  igoal  ion  

iteaching  ispeaking  iskill  i?)” 

 

  i“Tujuan  iutama  isaya  idalam  imengajar  ispeaking,  iialah  

imembangun  imotivasi  ikepada  isiswa  iuntuk  imau  iberbicara.  iSiswa  iharus  

ididorong  iagar  ilebih  ipercaya  idiri  idan  itidak  itakut  isalah  iketika  

idiminta  iuntuk  iberbicara  idalam  ibahasa  iinggris.  iMasalah  iutama  idalam  

iberbicara  ibukan  igrammar  ikok,  itetapi  ikeberanian  idan  irasa  ipercaya  

idiri.  iSelama  iini  isiswa  itakut  iuntuk  iberbicara  ikarena  imereka  ifikir  

igrammar  imereka  itidak  ibaik,  ipadahal  iseharusnya  ikita  itidak  iberfokus  

ipada  igrammar  imelainkan  iapakah  ilawan  iberbicara  ikita  imengerti  iapa  

iyang  ikita  ibicarakan.  iDalam  ikehidupan  isehari  ihari  ijuga  idemikian,  

iorang  iorang  itidak  iterlalu  ipeduli  ipada  igrammar,  ihal  iini  ibukan  iberarti  

igrammar  iitu  itidak  ipenting,  itetapi  idalam  ikonsep  iberbicara  igrammar  

idapat  idimaklumi.” 

“(My  imain  igoal  iin  iteaching  ispeaking  iis  ito  ibuild  imotivation  iin  

istudents  ito  iwant  ito  ispeak.  iStudents  ishould  ibe  iencouraged  ito  ibe  

imore  iconfident  iand  inot  iafraid  iof  imaking  imistakes  iwhen  iasked  ito  

ispeak  iin  iEnglish.  iThe  imain  iproblem  iin  ispeaking  iis  inot  igrammar,  

ibut  icourage  iand  iself-confidence.  iSo  ifar,  istudents  iare  iafraid  ito  
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ispeak  ibecause  ithey  ithink  itheir  igrammar  iis  inot  igood,  ieven  ithough  

iwe  ishould  inot  ifocus  ion  igrammar  ibut  iwhether  iour  iinterlocutors  

iunderstand  iwhat  iwe  iare  italking  iabout.  iIn  ieveryday  ilife  itoo,  ipeople  

idon't  ireally  icare  iabout  igrammar,  ithis  idoesn't  imean  igrammar  iis  inot  

iimportant,  ibut  iin  ithe  iconcept  iof  ispeaking  igrammar  iis  

iunderstandable.)” 

3. Q.3  i:  i3.  i“Aspek  iapa  iyang  iAnda  ifokuskan  iuntuk  imembekali  

iketerampilan  iberbicara  isiswa  isecara  iaktif?  i  iWhat  iaspect  ido  

iyou  ifocus  ito  iequip  istudent’s  ispeaking  iskill  iactively  i?” 

 

  i“Menurut  isaya  ipoint  ipenting  idalam  iberbicara  iitu  iadalah  ikosa  

ikata.  iKosa  ikata  isangat  ipenting  ikarena  iketika  iberbicara  iada  ibanyak  

ihal  iyang  iharus  ikita  iungkapkan.Bayangkan  iseseorang  imau  iberbicara  

itetapi  iia  itidak  ipunya  ikosa  ikata,  itentu  iia  itidak  itau  iharus  iberbicara  

iapa.  iJadi  idalam  ikelas  i  iberbicara  isaya  iingin  imembekali  isiswa  isaya  

idengan  ikosa  ikata  iyang  icukup,  isehingga  imereka  imenjadi  ipercaya  idiri  

iuntuk  iberbicara.  iGrammar  ibukan  isatu  isatunya  imasalah  idalam  

iberbicara,  isiswa  itakut  iberbicara  ikarena  imereka  isebenarnya  itidak  

ipunya  ikosa  ikata  iyang  icukup,  imereka  itidak  itau  ibagaimana  iharus  

imemulai  iuntuk  imenyampaikan  iide  imereka.  iItu  isebabnya  imereka  

imenjadi  itidak  ipercaya  idiri  idan  itakut  iakan  isemua  ikritikan  iketika  

iakan  imemulai  iberbicara.” 

“(I  ithink  ithe  iimportant  ipoint  iin  ispeaking  iis  ivocabulary.  

iVocabulary  iis  ivery  iimportant  ibecause  iwhen  iwe  ispeak  ithere  iare  



52 
 

 
 

imany  ithings  iwe  ihave  ito  isay.  iImagine  isomeone  iwants  ito  italk  ibut  

ihe  idoesn't  ihave  ivocabulary,  iof  icourse  ihe  idoesn't  iknow  iwhat  ito  

isay.  iSo  iin  ispeaking  iclass  iI  iwant  ito  iequip  imy  istudents  iwith  

isufficient  ivocabulary,  iso  ithat  ithey  ibecome  iconfident  iin  ispeaking.  

iGrammar  iis  inot  ithe  ionly  iproblem  iin  ispeaking,  istudents  iare  iafraid  

ito  ispeak  ibecause  ithey  iactually  idon't  ihave  ienough  ivocabulary,  ithey  

idon't  iknow  ihow  ito  istart  ito  iconvey  itheir  iideas.  iThat's  iwhy  ithey  

ibecome  iinsecure  iand  iafraid  iof  iall  ithe  icriticism  iwhen  ithey  istart  

italking.)” 

4. Q.4  i:  i  i“Apa  ikarakteristik  iCLT  iyang  iAnda  igunakan  idalam  

imengajarkan  iketerampilan  iberbicara?  iWhat  iare  ithe  iCharacteristic  

iof  iCLT  imethod  iyou  iused  iin  iteaching  ispeaking  iskill?” 

 

“Di  iDalam  ikelas  isaya  iingin  imenerapkan  isemua  ikarakteristik  

iCLT,  iwalau  iitu  itidak  imungkin.  iTetapi  iada  isatu  ipoint  i  iyang  isangat  

isaya  itekankan,  iyaitu  iguru  ihanya  ibertindak  isebagai  ifasilitator  idan  

ijuga  ipengarah  idi  idalam  ikelas.  i  iSaya  iingin  imemberikan  ikebebasan  

ikepada  isiswa  isaya  iuntuk  imengeluarkan  ipendapat  idan  ijuga  

imemberikan  ikeberanian  ikepada  imereka  iuntuk  iberbicara.  iBiasanya  

isiswa  ilebih  ipercaya  idiri  iketika  ibekerja  isecara  ikelompok.  iDidalam  

ikelompok  iitu  isendiri  inantinya  isiswa  iyang  ipassive  iakan  imenjadi  ilebih  

iaktif.  iMereka  itakut  iketika  idimintai  ipendapat  inya  ioleh  iguru  itapi  

itidak  idengan  iteman  imereka.  iSiswa  icenderung  iberfikir  ibahwa  iguru  
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inanti  iakan  imenyalahkan  iatau  imenyanggah  iapa  iyang  imereka  

isampaikan.  iJadi  isaya  iingin,  idi  idalam  ikelas  isiswa  isiswa  isaya  

imenentukan  isendiri  ibagaimana  imereka  iakan  ibelajar  idan  isaya  ihanya  

iakan  imembantu  imereka  ipada  ihal  ihal  iyang  ibelum  imereka  iketahui.” 

“(  iIn  ithe  iclass,  ii  iwant  ito  iimplement  iall  ithe  iCLT  

icharacteristics,  ieven  ithough  ithat  iis  inot  ipossible.  iBut  ithere  iis  ione  

ipoint  ithat  ii  ireally  iemphasize,  inamely  ithat  ithe  iteacher  ionly  iacts  ias  

ia  ifacilitator  iand  ialso  ia  iguide  iin  ithe  iclassroom.  iI  iwant  ito  igive  

imy  istudents  ifreedom  ito  iexpress  itheir  iopinions  iand  ialso  igive  

icourage  ifor  ithem  ito  ispeak  iup.  iUsually  istudents  iare  imore  iconfident  

iwhen  iworking  iin  igroups.  iWithin  ithe  igroup  iitself,  ilater  ipassive  

istudents  iwill  ibecome  imore  iactive.  iThey  iare  iafraid  iwhen  iasked  ifor  

itheir  iopinion  iby  ithe  iteacher  ibut  inot  iby  itheir  ifriends.  iStudents  itend  

ito  ithink  ithat  ithe  iteacher  iwill  ilater  iblame  ior  irefute  iwhat  ithey  isay.  

iSo  iI  iwant  imy  istudents  iin  ithe  iclassroom  ito  idecide  ifor  ithemselves  

ihow  ithey  iwill  ilearn  iand  iI  iwill  ionly  ihelp  ithem  ion  ithings  ithey  

idon't  iknow  iyet.)” 

5. Q.5  i:  i  i“Bagaimana  iAnda  imengelola  iproses  ipembelajaran  idi  

ikelas?  iHow  ido  iyou  imanage  ithe  ilearning  iprocess  iin  ithe  

iclass?” 

 

“Pada  isaat  ikelas  iberlangsung  isaya  itidak  imenuntut  ipara  isiswa  

iuntuk  imahir  iseperti  inative  ispeaker.  iTetapi  isaya  iingin  isiswa  isaya  

imampu  iberbicara  imeskipun  ihanya  ikalimat  ikalimat  isederhana.  i  
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iDidalam  ikelas  isaya  imenuntun  ibukan  imenuntut  isiswa.  iSaya  iingin  

imelatih  isiswa  iagar  iterbiasa  iberbicara  idalam  ibahasa  iinggris.  iPeran  

isaya  ididalam  ikelas  ihanyalah  ipemandu  iagar  imereka  iberada  ipada  isatu  

itopik  idan  iberfokus  ipada  ihal  itersebut.  iSaya  iberusaha  imembuat  

imereka  iaktif  ididalam  ikelas,  itanpa  imemberikan  ibeban  idan  imembuat  

imereka  itakut  ipada  ikelas  iberbicara.” 

“(When  iclass  iis  iin  iprogress,  iI  idon't  irequire  istudents  ito  ibe  

iproficient  ilike  inative  ispeakers.  iBut  iI  iwant  imy  istudents  ito  ibe  iable  

ito  ispeak  ieven  isimple  isentences.  iIn  iclass  iI  ilead  inot  isue  istudents.  iI  

iwant  ito  itrain  istudents  ito  iget  iused  ito  ispeaking  iin  iEnglish.  iMy  irole  

iin  ithe  iclass  iis  ijust  ia  iguide  iso  ithat  ithey  iare  ion  ione  itopic  iand  

ifocus  ion  iit.  iI  itry  ito  imake  ithem  iactive  iin  iclass,  iwithout  iburdening  

ithem  iand  imaking  ithem  iafraid  iof  ithe  imiddle  iclass.)” 

6. Q.6  i:  i“  iApa  ikeuntungan  imenggunakan  iCLT  iuntuk  imengajarkan  

iketerampilan  iberbicara?  iWhat  iare  ithe  iadvantages  iof  iusing  iCLT  

i  ito  iteach  ispeaking  iskill?” 

“  iDengan  imenerapkan  iCTL  idi  idalam  ikelas  ikita  idapat  

imenemukan  ibanyak  imanfaatnya.  iContoh  inya  isaja  idalam  iCLT  isiswa  

idi  iberikan  ikesempatan  iuntuk  imenentukan  isendiri  ibagaimana  iproses  

ibelajar  iyang  imereka  iinginkan.  iSiswa  idi  idorong  iuntuk  imenjadi  ilebih  

iaktif  ididalam  ikelas  idan  iberani  iuntuk  imenyampaikan  iide  imereka.  

iDengan  istrategi  ibelajar  iCLT  ikita  idapat  imelihat  ibagaimana  ipotensi  

isiswa  iyang  isebenarnya.  iDenga  istrategi  ibelajar  iCLT  imemotivasi  isiswa  
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iuntuk  imeningkatkan  ikemampuan  iberbicara  imereka  imelalui  irasa  

ipercaya  idiri.” 

“(By  iimplementing  iCTL  iin  ithe  iclassroom  iwe  ican  ifind  imany  

ibenefits.  iFor  iexample,  iin  iCLT  istudents  iare  igiven  ithe  iopportunity  ito  

idetermine  ifor  ithemselves  ihow  ithe  ilearning  iprocess  ithey  iwant.  

iStudents  iare  iencouraged  ito  ibe  imore  iactive  iin  iclass  iand  idare  ito  

iconvey  itheir  iideas.  iWith  ithe  iCLT  ilearning  istrategy  iwe  ican  isee  

ihow  ipotential  ithe  istudents  ireally  iare.  iWith  iCLT  ilearning  istrategies  

imotivate  istudents  ito  iimprove  itheir  ispeaking  iskills  ithrough  iself-

confidence.)” 

7. Q.7  i:  i“  iBagaimana  iAnda  imemainkan  iposisi  iAnda  isebagai  iguru  

idi  ikelas  iCLT?  iHow  ido  iyou  iplay  iyour  iposition  ias  ia  iteacher  

iin  iclass  iof  iCLT  i?” 

 

“Seperti  iyang  isudah  isaya  ijelaskan  itadi,  idalam  ikelas  iCLT  isaya  

iberusaha  imemaksimalkan  iposisi  isaya  ihanya  isebagai  ipengamat  idan  

ifasilitator  ibagi  ipara  isiswa.  iSaya  imembantu  isiswa  idengan  itopik  idan  

imedia  iyang  imendukung  idalam  iproses  ibelajar  imengajar.  iSaya  itidak  

iingin  iketika  iberbicara  isiswa  imerasa  iterbebani,  imaka  idari  iitu  isaya  

imembentuk  ikelompok  idalam  ikelas  isehingga  imereka  ibisa  isaling  

ibertukar  ipendapat.  iTanpa  idisadari  ihal  iitu  imenjadi  idasar  ibagi  imereka  

iuntuk  ipercaya  idiri  idan  ijuga  iberani  imengyampaikan  iide.” 

“(  iAs  iI  iexplained  iearlier,  iin  iCLT  iclass  ii  itry  ito  imaximize  imy  

iposition  ias  ian  iobserver  iand  ifacilitator  ifor  ithe  istudents.  iI  ihelp  
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istudents  iwith  itopics  iand  imedia  ithat  isupport  ithe  iteaching  iand  

ilearning  iprocess.  iI  idon't  iwant  istudents  ito  ifeel  ioverwhelmed  iwhen  

italking,  iso  ii  iform  igroups  iin  iclass  iso  ithey  ican  iexchange  iopinions.  

iWithout  irealizing  iit,  ithis  ibecomes  ithe  ibasis  ifor  ithem  ito  ibe  

iconfident  iand  ialso  ihave  ithe  icourage  ito  iconvey  itheir  iideas.)” 

8. Q.8  i:  i“  iBagaimana  isiswa  imemainkan  iperan  imereka  idi  ikelas  

iCLT?  iHow  ido  istudents  iplay  itheir  irole  iin  iCLT  iclass?” 

“Kalau  iditanya  iperan  isiswa,  iini  ikebalikan  idari  iperan  iguru  

ididalam  ikelas.  iJika  iguru  ibertugas  imengamati  idan  imenuntun  isiswa  

imaka  isiswa  idi  iharapkan  idapat  imenjadi  ilebih  iaktif  iselama  iproses  

ibelajar  imengajar.  i  iSiswa  iadalah  ipemain  iutama  ididalam  ikelas,  

imereka  idiajak  iuntuk  iberfikir  idan  imelakukannya  isecara  ilangsung.  

iMisalnya  iseperti  idalam  ikelompok  idiskusi,  isiswa  idi  ibiarkan  iuntuk  

isaling  ibertukar  ipendapat  ilalu  isetelah  imereka  iselesai  iberdiskusi  imaka  

isiswa  idiminta  iuntuk  imenyampaikan  ipendapat  imereka  idi  idepan  ikelas.” 

“(  iWhen  iasked  iabout  ithe  irole  iof  istudents,  ithis  iis  ithe  iopposite  

iof  ithe  irole  iof  ithe  iteacher  iin  ithe  iclassroom.  iIf  ithe  iteacher  iis  iin  

icharge  iof  iobserving  iand  iguiding  istudents,  istudents  iare  iexpected  ito  

ibe  imore  iactive  iduring  ithe  iteaching  iand  ilearning  iprocess.  iStudents  

iare  ithe  imain  iplayers  iin  ithe  iclass,  ithey  iare  iinvited  ito  ithink  iand  

ido  iit  idirectly.  iFor  iexample,  ilike  iin  ia  idiscussion  igroup,  istudents  

iare  iallowed  ito  iexchange  iopinions  iand  ithen  iafter  ithey  ifinish  
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idiscussing  ithe  istudents  iare  iasked  ito  iexpress  itheir  iopinions  iin  ifront  

iof  ithe  iclass.)” 

9. Q.  i9  i:  i“  iApa  ikesulitan  iyang  iAnda  ihadapi  isaat  imenggunakan  

iCLT  idi  ikelas?  iWhat  ithe  idifficulties  ido  iyou  iface  iwhen  iusing  

iCLT  iin  ithe  iclass?” 

 

  i“  iKesulitan  iyang  isaya  ihadapi  i?  isebenarnya  iada  ibanyak  

ikesulitan  iketika  isaya  imencoba  imenerapkan  iCLT  ididalam  ikelas.  iLatar  

ibelakang  isiswa  iyang  iberbeda  ibeda  isehingga  imenyebabkan  ikemampuan  

iberbeda  ibeda  ijuga.  ilalu  ikemaaun  iserta  imotivasi  iyang  idimiliki  isiswa  

isangatlah  isedikit  iuntuk  imenguasai  iketerampilan  iberbicara.” 

“(The  idifficulties  iI  ifaced?  iactually  ithere  iare  imany  idifficulties  

iwhen  iI  itry  ito  iimplement  iCLT  iin  ia  iclass.  iThe  ibackgrounds  iof  

istudents  iare  idifferent,  icausing  idifferent  iabilities  itoo.  iThen  ithe  

istudents  ihave  ivery  ilittle  imotivation  iand  imotivation  ito  imaster  

ispeaking  iskills.”) 

 

 

10. Q.  i10  i:  i“  iLangkah  iapa  iyang  iAnda  iambil  iuntuk  

imemecahkan  imasalah  iyang  idihadapi  idalam  imenerapkan  iCLT  

idi  ikelas?  iWhat  isteps  ido  iyou  itake  ito  isolve  ithe  iproblems  

iencountered  iin  iimplementing  iCLT  iin  ithe  iclassroom?”  i 

Kalau  ikita  ilihat  iselama  iproses  ipembelajaran  isiswa  iitu  

ikekurangan  ibekal  ipengetahuan  idan  ijuga  imotivasi,  imaka  idari  iitu  isaya  
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imencoba  imembekali  imereka  idengan  ikosa  ikata  idan  ijuga  imengajak  

imereka  iberbicara  isecara  iringan  iuntuk  imeningkatkan  irasa  iketertarikan  

imereka  iterhadap  ikelas  ibahasa  iinggris  iterutama  iuntuk  iberbicara. 

“(If  iwe  isee  ithat  iduring  ithe  ilearning  iprocess  istudents  ilack  

iknowledge  iand  imotivation,  itherefore  iI  itry  ito  iequip  ithem  iwith  

ivocabulary  iand  ialso  iinvite  ithem  ito  ispeak  ilightly  ito  iincrease  itheir  

iinterest  iin  ithe  iEnglish  iclass,  iespecially  ispeaking.)” 

Based  ion  ithe  iresults  iof  ithe  iinterviews  ithat  ihave  ibeen  

iconducted,  iit  ican  ibe  iseen  ihow  ithe  iteacher  iapplies  ithe  icharacteristics  

iof  iCLT  iwell.  iThis  ican  ibe  iseen  iin  ihow  ithe  iteacher  imanages  ithe  

iclass,  ieven  ibefore  ithe  iclass  istarts.  iThe  iteacher  ihas  iprepared  imaterial  

iand  imedia  iaccording  ito  itheir  ineeds  ito  imake  iit  ieasier  ifor  istudents  

iin  ithe  iteaching  iand  ilearning  iprocess.  iThe  iteacher  iplaces  istudents  ias  

ithe  imain  iactors  iwho  iplay  ia  irole  iin  ithe  iclass.  iThe  iteacher  ibuilds  

istudent  imotivation  iby  iproviding  iopportunities  ifor  istudents  iso  ithat  

istudents  ican  iconvey  iideas  iand  ialso  ido  inot  iblame  istudent  iopinions. 

A. Analysis  iand  iDiscussion  iFinding 

Based  ion  ithe  iresults  iof  iinterviews  iand  iobservations,  iresearchers  

ifound  ihow  iCommunicative  iLanguage  iTeaching  iwas  iapplied  iin  iMTsS  

iTimbang  iLangsa,  iwhat  iproblems  ifaced  iteachers  iwhen  iimplementing  

iCLT  iand  ihow  idid  iteachers  iovercome  iproblems  ithat  iexisted  iin  ithe  

iapplication  iof  iCLT  i: 
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1. The  iCLT  iApplication  iProcess  i 

In  ithe  iprocess  iof  iimplementing  iCLT  iin  ithe  iclassroom,  iBrown  ihas  

istated  iat  ileast  isix  icharacteristics,  iincluding:  ithe  iteacher  iacts  ias  ia  

iguide  iand  ifacilitator  iin  ithe  iclassroom,  ithe  iteacher  ionly  iguides  

istudents  ito  ibe  iable  ito  idevelop  itheir  icommunicative  iabilities  iand  

istudents  iare  igiven  imany  iopportunities  ito  idetermine  ithe  iatmosphere  iof  

ithe  ilearning  iprocess  ithey  iwant  iso  ithat  ithey  ihave  imore  iself-

confidence  iand  imotivation  iduring  ithe  ilearning  iprocess. 

Based  ion  iobservations  iand  iinterviews  iconducted  iby  iresearchers  ithe  

iteaching  iand  ilearning  iprocess  iusing  ithe  iCLT  iapproach  iat  iMTsS  

iTimbang  iLangsa  ihas  ibeen  igoing  iwell.  iThe  iteacher  igives  ilight  

iquestions  ito  iarouse  ithe  iwillingness  iof  istudents  ito  ispeak.  iThen  ithe  

iteacher  ibegins  ito  iprovide  iinstructions  iabout  ithe  imaterial  ito  ibe  

istudied,  ithe  iteacher  iforms  idiscussion  igroups  ithat  iprovide  iopportunities  

ifor  istudents  ito  italk  iby  iexchanging  iopinions  iand  iconveying  ithe  

iinformation  ithey  ihave.  iThe  iteacher  icontrols  ithe  iclass  ito  isee  ihow  

istudents  iplay  ian  iactive  irole  iin  ithe  iclass  iwith  itheir  ifriends,  ithe  

iteacher  ialso  ihelps  istudents  iwho  ihave  idifficulty  ifinding  ivocabulary  

iand  ialso  ithe  isentence  istructure  ithey  iwill  iconvey.  iAfter  ithe  iteacher  

igives  istudents  itime  ito  idiscuss,  ithe  iteacher  iasks  istudents  ito  ipresent  

itheir  iideas  iin  ifront  iof  ithe  iclass.  iThe  iteacher  igives  iappreciation  iand  

imotivation  ito  istudents  ito  ibe  imore  iconfident  iwhen  ispeaking.  iThen  

ithe  iteacher  iprovides  icorrections  iand  iexplains  ithe  imaterial  iabout  iwhat  
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iis  idescribed,  ihow  ito  idescribe  isomething  iand  ialso  ivocabulary  ithat  

ican  ibe  iused  ito  idescribe  isomething.  iAfter  ithat  ithe  iteacher  igives  

iassignments  ito  istudents  ito  isee  iif  istudents  iunderstand  ithe  imaterial  

ibeing  istudied.  iThe  iteacher  ialso  iprovides  ithe  iopportunity  ifor  istudents  

ito  iask  iwhat  ithey  ido  inot  iunderstand  iabout  ithe  imaterial  ibeing  

istudied.  i 

So  iit  ican  ibe  iconcluded  ithat  ithe  igoal  iof  ilearning  iEnglish  ithat  

ithe  iteacher  iwants  ito  iachieve  iis  iunderstanding  ithe  imaterial  ithat  iis  

iconveyed  ito  istudents,  iespecially  itheir  iwillingness  ito  ispeak  iand  

iexpress  iopinions  iwithout  ifear  iand  ifull  iof  iself-confidence. 

2. Problems  ifaced  iby  iteachers  iwhen  iapproaching  iCLT  iin  ithe  

iclassroom. 

There  iare  iseveral  iproblems  ifaced  iby  iteachers  iwhen  

iapproaching  iCLT  iin  ithe  iclassroom,  iincluding  ithe  istudents'  ilack  iof  

iability  iin  iEnglish,  ithis  iis  idue  ito  itheir  ibackgrounds.  iThe  imotivation  

ithat  istudents  ihave  iis  ialso  ivery  ilacking  itowards  ilearning  iEnglish,  

iespecially  ispeaking.  iThey  ithink  ithat  iEnglish  iis  ia  idifficult  isubject  

iand  inot  ireally  iimportant.  iStudents  ialso  ido  inot  ihave  ienough  iself-

confidence  iso  ithey  iare  iafraid  iwhen  iasked  ito  ispeak  iin  iclass. 

3. The  iteacher's  iway  iof  idealing  iwith  iproblems  ifaced  iin  ithe  ispeaking  

iclass 

Researchers  idiscovered  ihow  iteachers  ideal  iwith  ithe  iproblems  

ifound  iwhen  iteaching  ispeaking.  iTeachers  iprovide  ia  ilot  iof  imotivation  
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ito  istudents  iso  ithat  ithey  iare  imore  iactive  iin  ilearning  iEnglish,  

iespecially  ispeaking.  iThe  iteacher  ialso  iprepares  ia  iclass  ithat  ihas  ibeen  

iadjusted  iaccording  ito  ithe  iabilities  iof  ithe  istudents. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



62 
 

 
 

BAB  iV 

CONCLUSION  iAND  iSUGGESTIONS 

Based  ion  ithe  iresults  iof  ithe  iexplanation  iand  ianalysis  ifindings,  

ithe  iauthors  iwould  ilike  ito  iconvey  ithe  iconclusions  iand  isuggestions  iof  

ithis  istudy  ientitled  i"The  iImplementation  iof  iCommunicative  iLanguage  

iTeaching  i(CLT)  iin  iteaching  ispeaking  iat  iMTsS  iTimbang  iLangsa  i(A  

icase  iStudy)." 

A. Conclusion 

This  iresearch  iis  irelated  ito  ithe  iimpelementation  iof  

icommunicative  ilanguage  iteaching  iin  iteaching  iEnglish,  iespecially  

ispeaking.  iCommunicative  iteaching  iis  ione  iof  ithe  imethods  icontained  

iin  ilanguage  iteaching  ithat  ican  ibe  iapplied  iin  ithe  iclassroom.  iBased  

ion  iobservations  iand  iinterviews  ithat  ihave  ibeen  iconducted,  istudents  

iare  iin  idiscussion  igroups  ito  iexpress  itheir  iopinions  iand  iconvey  ito  

ithe  iclass.  iEach  igroup  ihas  ithe  iopportunity  ito  imake  ia  ipresentation.  

iNot  ionly  ithat,  iteachers  ialso  iprovide  icorrections  iwithout  ibreaking  

itheir  iopinion  iand  ialso  il  imotivations  iwhich  ihelps  iincrease  istudents'  

iwillingness  ito  ilearn. 

Based  ion  ithis,  ithe  iresearcher  ican  iconclude  ithat  icommunicative  

ilanguage  iteaching  iis  ivery  isuitable  ito  ibe  iapplied  ias  ia  isolution  iin  

idealing  iwith  istudent  ispeaking  iproblems  iat  iMTsS  iTimbang  iLangsa.  

iCLT  iis  ian  iapproach  ithat  ican  ihelp  iteachers  ito  icreate  ian  iactive  

ispeaking  iclassroom  iatmosphere.  iThis  ican  iimprove  istudents'  iability  iin  
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ispeaking.  iIn  iaddition,  iduring  ithe  istudy  iit  iwas  ifound  ithat  ithe  

iteacher  iacted  ias  ia  iguide  iand  ialso  ia  ifacilitator  iin  ithe  iclassroom.  

iThe  iteacher  ionly  iobserves  ihow  istudents  iexchange  iopinions  iand  idirect  

istudents  iwho  iare  iin  itrouble.  iMeanwhile,  istudents  iwho  iacted  ias  

icommunicators  iand  inegotiators  iplayed  itheir  iroles  iactively  iand  iwere  

iinvited  ito  ispeak  iup  iin  ifront  iof  ithe  iclass. 

The  iproblems  ifaced  iwhen  iapplying  ithe  icharacteristics  iof  iCLT  

iare  ithe  ilack  iof  iunderstanding  i/  iknowledge,  iand  ithe  ilack  iof  iasking  

iand  imotivation  iof  istudents  iin  ilearning  iEnglish. 

Therefore,  ithe  imethod  iused  iby  ithe  iteacher  ito  ideal  iwith  ithis  

iproblem  iis  ito  iprovide  ia  ilot  iof  iprovision  iand  ialso  imotivation  ito  

istudents  iso  ithat  ithey  ifurther  iimprove  itheir  iEnglish  iskills,  iespecially  

iin  iterms  iof  ispeaking. 

B. Suggestions 

After  iconducting  ithis  iresearch  iand  ibased  ion  ithe  iresearch  

ifindings,  ithe  iresearcher  iwould  ilike  ito  ipropose  isome  isuggestions  ifor  

iEnglish  iteachers,  istudents,  irelated  iagencies,  ischools  iand  iother  

iresearchers.  iResearchers  ihope  ithat  iat  ileast  ithey  ican  ibe  iinput  iin  

idetermining  iappropriate  iteaching  itechniques  iand  imethods  ithat  ican  

iimprove  istudents'  ispeaking  iskills  ias  ifollows: 

1. For  iEnglish  iTeacher  i 

In  ithe  iEnglish  iclass,  ithe  iteacher  imust  idesign  ithe  iclass  iso  

ithat  iit  imakes  istudents  iinterested  iand  iuses  imedia  ithat  isupports  ithe  
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imaterial.  iThe  iteacher  imust  iadapt  ithe  istudents'  iabilities  ito  ithe  imedia  

iand  imaterial  ito  ibe  istudied.  iTeachers  imust  ibe  iskilled  iin  iinnovating  

iin  icompiling  ilesson  iplans. 

2. For  iStudents  i 

Students  iare  iexpected  ito  idevelop  itheir  iskills.  iStudents  imust  ibe  

imore  iconfident  iwhen  iasked  ito  ispeak  iin  ifront  iof  ithe  iclass.  iStudents  

ialso  ihave  ito  ipractice  ifrequently  ito  iimprove  itheir  iabilities.  iNot  ionly  

iteachers  ihave  ito  iinnovate,  istudents  imust  ialso  ithink  iabout  ihow  ito  

iincrease  itheir  iinterests  iand  iskills. 

3. For  iThe  iInstitutions 

Institutions  imust  iprovide  imany  iopportunities  ifor  iteachers  ito  

iprovide  ivariety  iduring  ithe  iteaching  iand  ilearning  iprocess. 
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CHECKLIST OF OBSERVATION 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note : 

SA  : Strongly Agree 

A  : Agree 

SD : Strongly Disagree 

D : Disagree 

Content SA S SD D 

During the learning process the 

teacher provides opportunities for 

students to be more active in the 

classroom. 

    

In CLT classes the teacher builds 

students' self-confidence by 

giving them the opportunity to 

speak directly.  

    

In the Communicative Language 

Teaching class the teacher gives 

freedom to students to express 

and convey their opinions through 

discussion groups.  

    

In the learning process the teacher 

only directs the topic and guides 

students to express their opinions. 

    

The teacher monitors the students 

discussing in groups and provides 

the keywords the students need in 

finding material conclusions from 

the given topic. 

    

Students hold discussions in 

groups and express their opinions 

more confidently. 

    

Students have the freedom to 

develop their speaking skills 

when the teacher only monitors 

and provides important 

information to each group. 

    



INTERVIEW SHEET 

1. How do you teach speaking in the class? 

2. What is your Primary goal on teaching speaking skill ? 

3. What aspect do you focus to equip student’s speaking skill actively ? 

4. What are the Characteristic of CLT method you used in teaching speaking 

skill? 

5. How do you manage the learning process in the class? 

6. What are the advantages of using CLT  to teach speaking skill? 

7. How do you play your position as a teacher in class of CLT ? 

8. How do students play their role in CLT class? 

9. What the difficulties do you face when using CLT in the class? 

10. What steps do you take to solve the problems encountered in implementing 

CLT in the classroom? 
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